NSU Institutional Assessment Report, AY 2024-2025
Section I – Entry Level Assessment and Course Placement
I-1
What information was used to determine the placement process? Please identify and report on the following levels: College Level Course, College Level with Co-Requisite, and Supplemental Instruction. Summarize the placement process using TABLE A, found in the Manage Evidence section. 

For further instructing, please see the following:
1. What information was used to determine college-level course placement?
1. How were students determined to need remediation?
1. What options are available for identified students to complete developmental education within the first year or 24 college-level credit hours?
1. What information was used to determine co-requisite course placement?
Narrative: 
Entry-level assessment begins with ACT sub scores in English and Mathematics as well as SAT subject test scores in Mathematics and in Evidence-Based Reading and Writing (EBRW). If the ACT sub score is 19 or greater, or the SAT subject test scores are 510 or higher for math or for Reading/English, the student is placed in college level coursework. 

If the sub score is less than the minimum cut score, secondary measures are used to determine placement. If the ACT subscore in Mathematics, and/or Reading is 18 or below students take a secondary exam administered by the University Advising Center. All students are placed in college level courses, but those students who score below 250 on the English secondary exam or below 75 on the Math secondary exam must take a  corresponding corequisite class.

Table A below summarizes the placement process. 

	


Table A: Placement Summary 

	SUBJECT
	ACT^
	SAT^
	TEST 
SCORE
	CLASS

	English
	≥ 19
	≥ 510
	≥ 250
	No coreq

	
	< 19
	< 510
	> 250
	Coreq required

	Mathematics
	≥ 19
	≥ 510
	≥ 75
	No coreq

	
	< 19
	< 510
	< 75
	Coreq required


^Taking a placement test is based on either ACT or SAT; students are not required to meet both cut scores

I-2
Describe analyses and findings of student success in both co-requisite and college level-courses, effectiveness of the placement decisions, evaluations of multiple measures, and changes in the entry-level assessment process of approaches to teaching as a result of findings. Please use TABLE B and TABLE C, found in Manage Evidence, to help support your answer.
Narrative: 
Students are notified of the need to test before their on-campus enrollment session, and many students take advantage of testing early, thus facilitating enrolling on-site.  Students may also make an appointment to test through the NSU Testing Services Office.

Placement Test Summary
A total of 630 students participated in some form of entry-level assessment (784 tests). The data provided in Table B, below, includes entering undergraduate students who were enrolled at NSU for the first time during the Summer 2024, Fall 2024, or Spring 2025 terms. The %age in each category represents the %age of secondary placement participants at either the college or co-requisite level for that subject matter.

Table B: Placement Results 2024-25
	
	College Courses
	Co-Requisite
	Total

	
	# Tests
	%
	# Tests
	%
	# Tests

	ENGLISH
	87
	24.3
	271
	75.7
	358

	MATH
	34
	8.0
	392
	92.0
	426

	TOTAL
	121
	15.4
	663
	84.6
	784



Success Rates
Table C summarizes the overall course/deficiency success rates for college level with co-requisite lab/workshop and college level courses.  The failed column in the table includes students who withdrew or were administratively withdrawn from the course. 

	Table C: Overall Success Rates (include college level with and without co-requisite)




	
	
	
	
	
	
	
	
	

	
	
	
	
	
	Passed
	Failed*

	Course
	Semester
	Enrolled
	I and AU
	N for Pass Rate
	n
	%
	n
	%

	Engl 1113 only
	Fall 2024
	528
	1
	527
	429
	81.40
	98
	18.60

	
	Spring 2025
	81
	0
	81
	59
	72.84
	22
	27.16

	Engl 1113 w/co-req
	Fall 2024
	101
	0
	101
	76
	75.25
	25
	24.75

	
	Spring 2025
	32
	0
	32
	29
	90.63
	3
	9.38

	Engl 1113 Total
	Fall 2024
	427
	1
	426
	353
	82.86
	73
	17.14

	
	Spring 2025
	113
	0
	113
	88
	77.88
	25
	22.12

	Math 1313 only
	Fall 2024
	95
	0
	95
	84
	88.42
	11
	11.58

	
	Spring 2025
	50
	0
	50
	43
	86.00
	7
	14.00

	Math 1313 w/co-req
	Fall 2024
	57
	0
	57
	43
	75.44
	14
	24.56

	
	Spring 2025
	24
	0
	24
	20
	83.33
	4
	16.67

	Math 1313 Total
	Fall 2024
	152
	0
	152
	127
	83.55
	25
	16.45

	
	Spring 2025
	74
	0
	74
	63
	85.14
	11
	14.86

	Math 1473 only
	Fall 2024
	35
	0
	35
	30
	85.71
	5
	14.29

	
	Spring 2025
	37
	0
	37
	30
	81.08
	7
	18.92

	Math 1473 w/co-req
	Fall 2024
	43
	0
	43
	39
	90.70
	4
	9.30

	
	Spring 2025
	16
	0
	16
	15
	93.75
	1
	6.25

	Math 1473 Total
	Fall 2024
	78
	0
	78
	69
	88.46
	9
	11.54

	
	Spring 2025
	53
	0
	53
	45
	84.91
	8
	15.09

	Math 1513 only
	Fall 2024
	111
	0
	111
	93
	83.78
	18
	16.22

	
	Spring 2025
	80
	1
	79
	74
	93.67
	5
	6.33

	Math 1513 w/co-req
	Fall 2024
	53
	1
	52
	38
	73.08
	14
	26.92

	
	Spring 2025
	54
	0
	54
	37
	68.52
	17
	31.48

	Math 1513 Total
	Fall 2024
	164
	1
	163
	131
	80.37
	32
	19.63

	
	Spring 2025
	134
	1
	133
	111
	83.46
	22
	16.54

	Math 1523 only
	Fall 2024
	72
	0
	72
	66
	91.67
	6
	8.33

	
	Spring 2025
	42
	0
	42
	31
	73.81
	11
	26.19

	Math 1523 w/co-req
	Fall 2024
	33
	0
	33
	24
	72.73
	9
	27.27

	
	Spring 2025
	18
	0
	18
	11
	61.11
	7
	38.89

	Math 1523 Total
	Fall 2024
	105
	0
	105
	90
	85.71
	15
	14.29

	
	Spring 2025
	60
	0
	60
	42
	70.00
	18
	30.00



Pass rates for college level courses without a co-requisite class were as follows (course, Fall 2024, Spring 2025):
ENGL 1113, English Composition I, 81.40%, 72.84%
MATH 1313, Elementary Statistics, 88.42%, 86.00%
MATH 1473, Applied Mathematics, 85.71%, 81.08%
MATH 1513 College Algebra, 83.78%, 93.67%
MATH 1523, Functions and Change, 91.67%. 73.81%

Pass rates for college level courses with a co-requisite class were as follows (course, Fall 2024, Spring 2025):
ENGL 1113, English Composition I, 75.225%, 90.63%
MATH 1313, Elementary Statistics, 75.44%, 83.33%
MATH 1473, Applied Mathematics, 90.70%, 93.75%
MATH 1523, Functions and Change, 72.73%. 61.11%

Student Progress
Northeastern State University will continue to track future students to determine if the success rate in college-level work is equivalent for those students who require a co-requisite class.  Cut scores will be continually reviewed for appropriate placement.  the University Advising Center uses an early alert/retention tracking software, Maxient, to help monitor student performances across semesters.

I-3
Provide an overview of any supplemental instruction implemented during the 2023-24 academic year. Include data on participation rates, a summary comparison of academic performance between participants and non-participants, and any program modifications based on the findings or experience from implementing the program. 

Supplemental Instruction is defined as: An academic assistance program that targets high-risk courses rather than high-risk students, providing regularly scheduled, peer-facilitated review sessions outside of class. This question can include embedded peer support, outside tutoring, or similar support offerings. Do not include official co-requisite course offerings. That is addressed in a separate question.
Narrative: 
College of Education
During the 2023–24 academic year, the College of Education implemented a Supplemental Instruction (SI) program designed to support student success in high-DFW (drop, fail, withdraw) courses within the teacher education curriculum. The initiative aimed to provide peer-facilitated, regularly scheduled academic review sessions in select courses across the Tahlequah and Broken Arrow campuses.

1. Courses Supported and Participation Rates

Course selection was based on the June 2023 DFW report provided by the Office of Instructional Effectiveness. The College identified courses with historically high DFW rates and recruited student leaders who had earned an A in those courses to serve as Supplemental Instructors.




Fall 2023:
On the Broken Arrow campus, SI support was implemented for two sections of EDUC 4823 (Technology and the 21st Century Learner), taught by different faculty members—one in-person and one online.
On the Tahlequah campus, SI was not offered due to the unavailability of faculty partners willing to integrate the program into their course.
Participation: A total of 18 students attended SI sessions in Broken Arrow. However, attendance levels did not meet expectations despite in-class promotions and multiple recruitment efforts.

Spring 2024:
In Tahlequah, SI sessions were provided for ENGL 1213 (English Composition II) and ELED 4363 (Number Sense and Operations: Content and Pedagogy). Although ELED 4363 was not identified in the DFW report, faculty requested support due to observable student difficulty.
On the Broken Arrow campus, SI was offered for SPED 4433 (Introduction to the Education of Exceptional Children) and EDUC XXXX (Clinical Internship I), which was being delivered as an online course for the first time.
Participation: Only 6 students participated in Tahlequah sessions, while 1 student attended SI in Broken Arrow during the spring term.

2. Academic Performance Comparison

Due to the limited number of participants across both semesters, the College was unable to conduct a meaningful comparison of academic performance between SI participants and non-participants. Sample sizes were too small to produce reliable conclusions regarding grade improvements or course success rates.

3. Challenges and Program Modifications

Several challenges emerged throughout the implementation of the program:
1. Inconsistent student attendance was a significant concern. Even when SI sessions were well-prepared and aligned with course content, students did not consistently participate.
1. Variability in student needs from semester to semester created difficulties in predicting which courses would benefit most from SI. Courses that previously exhibited high DFW rates sometimes had fewer academic challenges in subsequent semesters.
1. Faculty participation proved difficult to secure. Despite efforts to clarify that the SI role was not evaluative or instructional in nature, some instructors expressed discomfort with having student peers embedded in their courses.
1. Although the College requested updated DFW data in May 2024 to plan for future offerings, these persistent challenges—combined with limited program impact—led to a decision to discontinue the SI/peer mentoring program and reallocate funds to other student success initiatives.
4. Program Development and Training Resources

To support program development, College staff attended a two-day virtual training hosted by the University of Missouri–Kansas City (UMKC) in September 2023. This training included access to the UMKC Supplemental Instruction manual, video modules, lesson planning tools, and implementation strategies. Based on this material, the College developed a customized PowerPoint training presentation for student workers and distributed printed copies of the manual to all SI leaders as a reference. All student workers participated in formal training before their assignment each semester.
Greg Wadley College of Science and Health Professions
1. Program Description

Supplemental Instruction (SI) was implemented as a peer-facilitated academic support initiative focused on high-risk, high-enrollment science courses. SI sessions were held regularly outside of class, emphasizing collaborative learning, critical thinking, and study strategies tailored to historically challenging course material. SI leaders were students who had previously excelled in the targeted courses and were trained to lead structured review sessions.

Originally designed to support introductory chemistry and biology courses, the program has expanded to include more advanced courses such as Organic Chemistry I and II, Human Anatomy, and, most recently, Biochemistry, based on student feedback and academic difficulty trends. Although SI sessions did not focus on direct homework help, a program modification was implemented to allow SI leaders to hold office hours for that purpose.

In addition to supporting enrolled students, the program also provided professional development benefits for SI leaders, including deeper content mastery and preparation for graduate admissions exams. One leader noted, “SI has been so good to me. I learned Gen. Chem. 2 on a whole new level and helped so many others through it. I wouldn't be the student and person that I am if not for SI.”

2. Participation Data

Participation varied by course and semester.
Participation was tracked through attendance logs and surveys collected by SI leaders. However, some courses lacked complete attendance or performance data due to inconsistent reporting. Across the 2023–24 academic year, SI was implemented in the following courses:

Fall 2023:
1. General Chemistry I (N = 33): Majority participated in SI; performance data available
1. General Chemistry II (N = 41): Moderate SI participation
1. Introductory Biology II (N = 32): Modest SI attendance
1. Organic Chemistry I (N = 44): Limited SI and partial SI attendance
Spring 2024:
1. General Chemistry I (N = 80): SI attendance improved from fall
1. General Chemistry II (N = 31): Stronger SI participation
1. Organic Chemistry II (N = 27): Mixed attendance, including partial SI involvement

3. Academic Performance Comparison

Across most courses and semesters, students who attended SI sessions showed gains in exam performance compared to those who did not. While results varied due to attendance and small sample sizes, several courses demonstrated measurable improvement:
1. General Chemistry I (Fall 2023): SI attendees outperformed peers by an average of 24 %age points. One high-performing student skewed this but still indicated a positive impact.
1. General Chemistry II (Fall 2023): Modest improvement of 1 %age point, with outliers affecting the average.
1. Introductory Biology II (Fall 2023): SI attendees showed an average increase of 21.5 points.
1. Organic Chemistry I (Fall 2023): Average gain of 10 points for SI participants.
1. General Chemistry I (Spring 2024): Students attending SI improved by 8 points on average.
1. General Chemistry II (Spring 2024): SI participation was associated with an increase of 21 points on average.
1. Organic Chemistry II (Spring 2024): Participants demonstrated an average improvement of 8 points.
These results are supported by graphical data attached as evidence, which provides exam-by-exam comparisons of performance between SI participants and non-participants.

4. Program Modifications and Reflections

A key modification during the year was the addition of SI leader office hours to provide targeted homework assistance—an area previously outside the scope of standard SI sessions. This adjustment responded to student demand, allowing for greater flexibility in support delivery.

Informal feedback highlighted strong appreciation for the SI model among both attendees and SI leaders. One student presented their freshman coin (a symbolic token of educational impact) to an SI leader, reflecting the program’s value.

However, inconsistent data collection across courses and semesters limited a complete evaluation. Improving participation tracking and faculty reporting is a priority for future implementation cycles.
Section II –General Education Assessment
II-1 Analytic Inquiry
Describe the institution’s approach to assessing GE SLO: Analytic Inquiry. Analytic Inquiry is defined as the ability to use systematic reasoning to approach and address questions or problems. Students should be able to:
A. raise vital questions and problems, formulating them clearly and precisely,
B. evaluate approaches to address complex problems, and
C. test proposed solutions.

The institutional analysis should address the following:

• Institutional questions and alignment of course assessments with the outcome and its indicators
• Assessment methods used across courses aligned to the outcome
• Performance outcomes as reported in course-level assessments
• Findings from faculty analysis of assessment results

This year, the Analytic Inquiry outcome is slated for institutional review. Please address the following:
• Institutional opportunities identified through closing the loop processes
• Next steps for monitoring and strengthening assessment of this outcome
Narrative: 
Alignment of Course Assessments with the Outcome and Its Indicators

Analytic Inquiry is defined as students’ ability to use systematic reasoning to address questions and problems. The institutional question guiding this outcome asks to what extent students can clearly identify a problem, evaluate alternative approaches, and test solutions through evidence-based reasoning. The outcome is measured through three indicators: (A) Raise Vital Questions and Problems, (B) Evaluate Approaches to Address Complex Problems, and (C) Test Proposed Solutions. These indicators are integrated into lecture and laboratory courses that fulfill the General Education science requirement.

Alignment Across Courses
1. Introductory biology and chemistry courses (BIOL 1011, BIOL 1013, CHEM 1131, CHEM 1123) address all three indicators through pre and post testing, laboratory reports, and quantitative reasoning exercises that measure students’ ability to form hypotheses, apply analytical methods, and verify results.

1. Earth and physical science courses (GEOL 1114, SCI 1111, SCI 1113, SCI 1114, SCI 1314) emphasize Indicators A and B through exam questions and laboratory projects that require interpreting data, comparing models, and justifying selected methods.

1. Non-majors biological sequence courses (BIOL 1111 and BIOL 1114) achieve alignment through laboratory simulations that mirror the scientific method and assess students’ ability to articulate questions, evaluate experimental designs, and test explanations.
Overall, Analytic Inquiry is embedded across twelve General Education science courses delivered in lecture, laboratory, and online formats. All courses use measurable indicators that align disciplinary practices with the institutional definition of Analytic Inquiry. This structure ensures that students engage in systematic reasoning and are assessed on these skills multiple times within the science component of the General Education curriculum.


Assessment Methods Used Across Courses Aligned to the Outcome

Analytic Inquiry is assessed across General Education science courses using both direct and indirect measures that reflect authentic disciplinary inquiry. Faculty select methods that allow students to demonstrate the three Analytic Inquiry indicators: raising questions, evaluating approaches, and testing solutions.

Direct Measures (primary methods):
1. Laboratory assignments and written reports assess students’ ability to formulate hypotheses, analyze data, and draw evidence-based conclusions.

1. Pre- and post-tests in courses such as BIOL 1011 and BIOL 1013 measure growth in reasoning and problem-solving ability, using t-tests to demonstrate statistically significant improvement.

1. Quantitative reasoning exercises in CHEM 1123 and CHEM 1131 require students to apply formulas, calculate stoichiometric relationships, and interpret experimental results accurately.

1. Virtual and simulated laboratory experiences in BIOL 1114 assess students’ ability to evaluate experimental designs and revise approaches when results differ from predictions.

1. Exam-based applications in GEOL 1114 and SCI 1314 test students’ capacity to interpret geologic and astronomical data and explain observed patterns using scientific reasoning.
Indirect Measures (supplemental methods):
1. Student surveys in SCI 1111 and SCI 1113 capture self-reported learning gains in identifying scientific questions and comparing alternative explanations.

1. Faculty plan to introduce additional direct measures in these courses, including embedded exam questions and homework assignments that will provide verifiable evidence of Analytic Inquiry skills.
Across the curriculum, assessment methods are intentionally varied to match the inquiry practices of each discipline. This ensures that all science courses assess students’ capacity to use systematic reasoning through authentic scientific activities and measurable performance criteria.

Performance Outcomes as Reported in Course-Level Assessments

Course-level results for the 2024–2025 assessment cycle show that students consistently met or exceeded institutional benchmarks for Analytic Inquiry across the General Education science curriculum. The results demonstrate that students are achieving the learning outcome at high levels across laboratory, lecture, and online formats.

	Course
	Indicator A Raise Vital Questions and Problems
	Indicator B Evaluate Approaches to Address Complex Problems
	Indicator C Test Proposed Solutions
	Overall Outcome Summary

	BIOL 1011 – Intro Biology I Lab
	Not Met (98.7–100%)
	Met
	Not Met
	Target of 100% adjusted; curriculum revised for new measure.

	BIOL 1013 – Intro Biology I
	Met (all sections p < 0.05)
	Met
	Met
	Consistent statistical improvement in reasoning and testing.

	BIOL 1111 – General Biological Science Lab
	In Progress
	In Progress
	In Progress
	Assessment redesign in progress.

	BIOL 1114 – General Biological Science
	Met (80%+)
	Met (81%)
	Met (83%)
	High achievement through virtual lab simulations.

	BIOL 3143 – Environmental Problems
	Met (98%)
	Not Assessed
	Not Assessed
	Stable results in critical thinking assessment.

	CHEM 1131 – General Chemistry I Lab
	Met (89–97%)
	Met
	Met
	Strong quantitative performance across all sections.

	CHEM 1123 – General Chemistry I
	Met (71–85%)
	Met
	Met
	Most SLOs met; consistent quantitative reasoning success.

	GEOL 1114 – Physical Geology
	Met (86%)
	Met (89%)
	Not Assessed
	High performance on conceptual reasoning tasks.

	SCI 1111 – Gen Physical Science Lab
	Met (90%)
	Met (87%)
	Met (97%)
	Strong indirect results; planning to add direct measures.

	SCI 1113 – General Physical Science
	Met (85%)
	Met (86%)
	Met (75%)
	Indirect results indicate steady achievement.

	SCI 1114 – General Physical Science (Online)
	Met (85%)
	Met (92%)
	Met (100%)
	Consistent success across online modalities.

	SCI 1314 – Astronomy
	Met (98%)
	Met (99%)
	Not Assessed
	Very high mastery on direct exam measures.





Key Findings

1. Most courses reported between 85 and 98 % of students meeting or exceeding expectations on Analytic Inquiry indicators.

1. Courses that used both pre and post testing, such as BIOL 1011 and BIOL 1013, demonstrated measurable improvement in reasoning and problem-solving ability, supported by statistically significant gains.

1. Laboratory and quantitative courses, including CHEM 1131 and CHEM 1123, showed strong alignment between analytic reasoning and performance on applied calculations.

1. Non-majors courses such as BIOL 1114, GEOL 1114, and SCI 1314 achieved consistently high success rates on direct measures of reasoning and interpretation.

1. Two courses, BIOL 1111 and BIOL 1011, are currently revising or replacing measures to improve alignment with the Analytic Inquiry indicators and ensure valid future assessment data.
These results confirm that institutional benchmarks were met or exceeded in most General Education science courses and that student achievement in Analytic Inquiry remains consistently strong across disciplines.

Findings from Faculty Analysis of Assessment Results

Faculty analyses across the General Education science courses focused on interpreting student performance, reviewing the effectiveness of current measures, and identifying where revisions were needed. The following findings are drawn directly from faculty commentary in the 2024–2025 course-level reports.

Evidence from Faculty Analyses
1. Realistic performance targets. Several faculty members noted that expecting 100% of students to meet a benchmark was unrealistic when a small number of students fail to complete major assignments. BIOL 1011 faculty recommended adjusting the target and replacing a single group poster project with multiple smaller written assignments.

1. Measurement reliability. Faculty in BIOL 1111 reported that previous exam questions no longer aligned with revised learning outcomes. They initiated the redevelopment of assessment items to improve reliability and to match new curriculum goals.

1. Demonstrated learning growth. In BIOL 1013 and BIOL 1011, analyses confirmed a statistically significant improvement from pre- to post-testing, showing that students strengthened their ability to form hypotheses and apply reasoning throughout the semester.


1. Evidence of mastery in laboratory reasoning. Chemistry faculty observed that most students performed well on stoichiometric and calculation-based assessments, indicating proficiency in testing quantitative solutions.

1. Stable outcomes in established courses. Faculty in GEOL 1114 and SCI 1314 reported high and consistent achievement on exam measures and did not recommend curricular changes.

1. Indirect measures under review. In SCI 1111 and SCI 1113, faculty agreed that indirect survey data should be supplemented with direct evidence, such as homework and embedded exam questions, to strengthen validity.
Faculty analyses indicate that alignment between course measures and learning outcomes directly supports student achievement and that continued refinement of instruments will sustain reliability and equity across the curriculum.

Institutional opportunities identified through closing the loop processes

From an analytic inquiry perspective, the closing-the-loop discussions identified several institutional opportunities. First, the institution can more clearly communicate the value of analytic inquiry by connecting it to critical thinking, problem solving, adaptability, and other skills that support student success, workforce readiness, and lifelong learning. Second, assessment findings create an opportunity to inform student support and institutional planning by showing where students may need stronger support in developing higher-order reasoning and evidence-based judgment. Third, the discussions highlighted a need for greater consistency in how analytic inquiry is defined and assessed across courses, particularly regarding rigor, assignment design, and Bloom’s taxonomy. Finally, the conversations pointed to an opportunity to strengthen a shared culture of assessment in which faculty use results collaboratively to improve student learning and ensure that analytic inquiry remains aligned with changing academic, professional, and civic expectations.

Next steps for monitoring and strengthening assessment of this outcome

For analytic inquiry, the next steps discussed on Assessment Day focus on making the assessment more consistent, timely, and useful for improvement. One important step is to move toward more regular data collection and entry so results can be reviewed during the cycle rather than only at the end. A second step is to strengthen reporting processes by improving access to assessment systems and clarifying and making submission expectations more manageable for faculty. The discussions also pointed to the need for targeted professional development in designing assignments, aligning measures with the expected level of rigor, and using shared frameworks such as Bloom’s taxonomy more consistently. In addition, faculty would benefit from structured opportunities to review results together, discuss effective practices, and refine assessment methods over time. Collectively, these steps would support more reliable monitoring of analytic inquiry and strengthen the institution’s ability to use results to improve student learning.


II-2 Information Literacy
Describe the institution’s approach to assessing GE SLO: Information Literacy. Students should be able to:
A. Determine the extent of information needed;
B. Leverage technologies ethically to identify and access needed information;
C. Evaluate the reliability and comparative worth of various information sources;
D. Use information effectively to accomplish a specific purpose;
E. Use information ethically and legally.
The institutional analysis should address the following:

• Alignment of course assessments with the outcome and its indicators
• Assessment methods used across courses aligned to the outcome
• Performance outcomes as reported in course-level assessments
• Findings from faculty analysis of assessment results

This year, the Information Literacy outcome is slated for institutional review. Please address the following:
• Institutional opportunities identified through closing the loop processes
• Next steps for monitoring and strengthening the assessment of this outcome
Narrative: 
Alignment of Course Assessments with the Outcome and Its Indicators

Information Literacy, defined as students’ ability to identify, evaluate, and use information responsibly, is a General Education outcome assessed in POLS 1113 American Federal Government, HIST 1483 American History to 1877, and HIST 1493 American History since 1877. Because every first-time, full-time student is required to complete POLS 1113 and one of the U.S. History courses, these three courses provide the institutional foundation for evaluating Information Literacy across the General Education curriculum. The institutional question guiding this outcome asks to what extent students can determine their information needs, access information ethically, evaluate credibility, and use information appropriately to achieve a specific purpose.

1. During AY 2024–2025, POLS 1113 American Federal Government assessed Indicator A using a pre- and post-test derived from the U.S. Citizenship Test.

1. HIST 1483 American History to 1877 and HIST 1493 American History since 1877 completed alignment to all five Information Literacy indicators. Both courses are developing a direct measure to assess these indicators, with implementation planned for the next academic year.

1. For AY 2024–2025, POLS 1113, HIST 1483, and HIST 1493 served as the primary General Education courses aligned to the Information Literacy outcome. Political Science provided the only direct assessment data, while both History courses completed alignment and began development of a shared assessment measure for future implementation.
Assessment Methods Used Across Courses Aligned to the Outcome

Faculty used direct assessment methods to evaluate student achievement of Information Literacy indicators. These methods were designed to measure students’ ability to identify, access, and use information within the context of civic and historical inquiry.
1. In POLS 1113 American Federal Government, faculty administered a pre- and Post-Test composed of 50 multiple-choice questions drawn from the U.S. Citizenship Test. This direct measure assessed students’ knowledge of U.S. institutions, the Constitution, and civic structures as evidence of their ability to determine the extent of information needed to answer questions about government and citizenship.

1. HIST 1483 American History to 1877 and HIST 1493 American History since 1877 each aligned their courses to all five Information Literacy indicators. Both courses are developing a new direct measure, the Primary Source Analysis assignment, which will evaluate students’ ability to identify, interpret, and ethically apply evidence from historical documents. Implementation of this measure is scheduled for the next assessment cycle.
Assessment methods in Political Science and History reflect two complementary approaches: quantitative testing of civic knowledge and planned rubric-based analysis of historical evidence. Together, these approaches will provide a more comprehensive assessment of Information Literacy once the History measures are implemented.

Performance Outcomes as Reported in Course-Level Assessments


	Course
	Determine the Extent of Information Needed
	Leverage Technologies Ethically
	Evaluate Information Sources
	Use Information Effectively
	Use Information Ethically and Legally
	Overall Outcome Summary

	POLS 1113 – American Federal Government
	Met (Fall mean 93%, Spring 95%)
	Not Assessed
	Not Assessed
	Not Assessed
	Not Assessed
	Target exceeded for Indicator A using pre-/post-test; future review will address remaining indicators.

	HIST 1483 – American History to 1877
	In Progress
	In Progress
	In Progress
	In Progress
	In Progress
	Alignment completed for all five indicators; assessment measure in development for implementation next cycle.

	HIST 1493 – American History since 1877
	In Progress
	In Progress
	In Progress
	In Progress
	In Progress
	Alignment completed for all five indicators; shared assessment measure in development for implementation next cycle.



Results from POLS 1113 demonstrate consistent achievement well above the institutional target for the indicator “Determine the extent of information needed.” Students performed strongly on the post-test, indicating mastery of core civic knowledge. The History courses reported alignment and measure development but did not generate performance data during AY 2024–2025.

Available data confirm that students enrolled in POLS 1113 effectively demonstrated their ability to identify and apply civic information to structured questions. Additional outcome data from the new History assessments will provide broader institutional evidence across all five Information Literacy indicators in the next reporting cycle.

Findings from Faculty Analysis of Assessment Results

Faculty reviewed assessment outcomes to identify areas of strength and to confirm next steps for course-level evaluation of Information Literacy.

1. In POLS 1113 American Federal Government, the faculty concluded that students consistently meet or exceed the established target for determining the extent of information needed. They noted that approximately 80 students did not complete the post-test across fall and spring terms, primarily due to course noncompletion or lack of participation. Faculty confirmed that results demonstrate a strong level of civic knowledge and information awareness, but acknowledged that the current pre- and post-test measure focuses narrowly on factual recall rather than on the broader dimensions of Information Literacy.


1. In HIST 1483 and HIST 1493, faculty documented course alignment to all five Information Literacy indicators. They did not collect assessment data during AY 2024–2025, but are developing a measure that will capture students’ ability to evaluate and use primary and secondary sources ethically and effectively in historical analysis.
Faculty findings confirm strong student performance on the existing Political Science assessment and ongoing progress in the History sequence toward developing a direct measure that addresses all five Information Literacy indicators.

Institutional opportunities identified through closing the loop processes

From the information literacy perspective, the closing the loop discussions identified several institutional opportunities. Faculty emphasized that information literacy is not only about using accurate information, but also about helping students learn where information comes from, how to locate sources, and how to distinguish credible information from misinformation. The notes also suggest an opportunity to make this outcome more visible as a core part of general education by connecting it to student success, career readiness, and the changing expectations students face in academic, professional, and civic settings. More broadly, the discussions point to an institutional opportunity to communicate that information literacy is a foundational skill that supports workforce preparation, informed decision-making, and responsible participation in a rapidly changing information environment.

Next steps for monitoring and strengthening the assessment of this outcome

The next steps for monitoring and strengthening assessment of information literacy focus on improving both process and clarity. The notes suggest the need for more regular data collection, including semester-based reporting, so results can be reviewed and used for improvement during the cycle rather than only at the end. Faculty also pointed to the value of stronger reporting systems, earlier access to Watermark or SLL, and greater course transparency through syllabi and Blackboard. In addition, the discussions highlighted the need for workshops and faculty dialogue to improve assessment design, align measures to the intended level of rigor, and build a shared understanding of how information literacy should be assessed across disciplines. Together, these steps would support more consistent monitoring of students’ ability to locate, evaluate, and use accurate and credible information.

II-3 Engaging Diverse Perspectives
Describe the institution’s approach to assessing GE SLO: Engaging Diverse Perspectives. Students should be able to explain alternative systems of thought, including their assumptions, implications, and practical consequences.

The institutional analysis should address the following:


• Alignment of course assessments with the outcome and its indicators
• Assessment methods used across courses aligned to the outcome
• Performance outcomes as reported in course-level assessments
• Findings from faculty analysis of assessment results
Narrative: 
Institutional Questions and Alignment of Course Assessments
This outcome examines whether students can articulate and analyze perspectives that differ from their own by engaging with cultural, political, economic, geographic, linguistic, or social systems distinct from dominant frameworks.
Across the institutional assessment base, courses aligned their assessments to this outcome through disciplinary approaches that required students to engage with alternative systems of thought.
1. Social science and political science courses emphasized comparative analysis of political, economic, and social systems.
1. Geography courses focused on human and physical systems across global regions.
1. Language and communication courses emphasized cultural frameworks and communicative systems.
1. Alignment varied by course, with some courses reporting full assessment results and others reporting that the outcome was not assessed during AY 2024 to 2025.
Institutional summary: Course alignment with the outcome was documented across multiple disciplines, though assessment implementation was uneven across the assessment base.
Assessment Methods Aligned to the Outcome
Assessment methods used to measure Engaging Diverse Perspectives were drawn from both direct and indirect approaches, as reported at the course level.
1. Direct measures included exams, comparative analysis assignments, and structured performance tasks that required explanation of alternative systems of thought.
1. Indirect measures included overall course grades, surveys, and reflective or evaluative instruments tied to cultural or systemic understanding.
1. Several courses reported that no assessment was conducted for this outcome due to course realignment or staffing disruptions.
All reported methods were explicitly linked to the outcome in course-level assessment plans.
Institutional summary: When assessed, courses used methods aligned to the outcome definition, though reliance on indirect measures was common.
	Course
	Explain Alternative Systems of Thought
	Analyze Assumptions and Implications
	Address Practical Consequences
	Overall Outcome Summary

	ECON 2213 Principles of Microeconomics
	Met (MC exam, 92 % met target)
	Met (exam-based analysis)
	Met (economic systems context)
	Outcome met through direct exam assessment

	ECON 2313 Principles of Macroeconomics
	Met (MC exam, 86 % met target)
	Met (exam-based analysis)
	Met (macro systems application)
	Outcome met; faculty noted the need to realign measures

	GEOG 2243 Fundamentals of Geography
	Met (pre and post surveys)
	Met (confidence and knowledge gains)
	Met (regional systems focus)
	Outcome met through indirect survey evidence

	SOC 1113 Introduction to Sociology
	Met (course grade threshold)
	Met (course-level evaluation)
	Met (sociological systems context)
	Outcome met using an indirect course outcome measure

	POLS 2353 Intro to Comparative Politics
	Met (comparative analysis assignment)
	Met (hypothesis testing)
	Met (case-based consequences)
	Outcome met through direct comparative analysis

	PSYC 1113 Introduction to Psychology
	Met (exam average 73.55 %)
	Met (conceptual item analysis)
	Met (application across systems of thought)
	Outcome met; faculty identified limitations of multiple-choice measures

	COMM 2543 Intercultural Communication
	Not Assessed (measures TBD)
	Not Assessed
	Not Assessed
	Outcome not assessed due to course realignment

	SPAN 1113 Elementary Spanish I
	Not Assessed (no instrument)
	Not Assessed
	Not Assessed
	Outcome not assessed during reporting year

	SPAN 1123 Elementary Spanish II
	Not Assessed (no instrument)
	Not Assessed
	Not Assessed
	Outcome not assessed during reporting year

	SPED 3313 American Sign Language I
	Met (linguistic and cultural tasks)
	Met (cultural reflection and analysis)
	Met (immersive community engagement)
	Outcome not met; 79 % below 80 % benchmark

	SPED 3323 American Sign Language II
	Met (advanced cultural analysis)
	Met (comparative linguistic reflection)
	Met (immersive cultural application)
	Outcome not met; 78 % below 80 % benchmark



Interpretive summary limited to reported results:
Eleven courses were included in the institutional assessment base for this outcome. Seven courses met their stated benchmarks. Two courses did not meet the benchmark despite documented engagement and instructional alignment. Three courses did not assess the outcome during the reporting year.
Institutional summary: Outcome attainment varied by course, with benchmark attainment clearly documented and applied consistently across the assessment base.
Revised Findings from Faculty Analysis of Assessment Results
Faculty analyses across the expanded assessment base focused on assessment design, student performance patterns, and alignment with revised general education expectations.
1. Psychology faculty reported that average student performance met the benchmark but identified limitations in using multiple-choice items to capture the explanation of alternative systems of thought. Planned revisions to the assessment strategy are in progress.
1. Comparative Politics faculty reported strong student performance when using structured comparative methodologies that require hypothesis development, data analysis, and explanation of political systems.
1. Economics faculty noted that while benchmarks were met, changes to the general education outcome require review and potential revision of existing exam-based measures.
1. The geography faculty identified improvements across survey measures, acknowledged limitations in outdated survey instruments, and initiated revisions to better align them.
1. Sociology faculty reported high pass rates using indirect measures and documented plans to implement a common direct assignment in future cycles.
1. ASL I and ASL II faculty reported that immersive instructional design supported engagement with alternative linguistic and cultural systems, but both courses fell short of the 80 % benchmark due to attendance and participation.
1. Language and communication courses cited course realignment and faculty turnover as the primary reasons the outcome was not assessed during AY 2024 to 2025.
Institutional summary: Faculty analyses consistently emphasized the need to align assessment instruments with the revised Engaging Diverse Perspectives outcome, with multiple programs documenting active or planned revisions.

II-4 Quantitative Fluency
Describe the institution’s approach to assessing GE SLO: Quantitative Fluency. Students should be able to: 

A. Write an equation using mathematical symbols that expresses a relationship;
B. Perform arithmetic operations on algebraic expressions and solve linear equations;
C. Evaluate the validity of procedures in solving a mathematical problem; 
D. Interpret mathematical models such as formulas, graphs, tables, and schematics, and draw inferences from them.

The institutional analysis should address the following:

• Alignment of course assessments with the outcome and its indicators
• Assessment methods used across courses aligned to the outcome
• Performance outcomes as reported in course-level assessments
• Findings from faculty analysis of assessment results
Narrative: 
Outcome focus and indicators used for institutional synthesis
Course assessments were reviewed against the Quantitative Fluency indicators documented in the AY 2024 to 2025 course-level assessment reports.
Indicators represented in the assessment base include the following:
1. Interpret mathematical models such as formulas, graphs, tables, and schematics, and draw inferences from them
1. Perform arithmetic operations on algebraic expressions and solve linear equations
1. Evaluate the validity of procedures in solving a mathematical problem
1. Write an equation using mathematical symbols that expresses a relationship
	Course
	Interpret Mathematical Models
	Perform Arithmetic Operations
	Evaluate the Validity of Procedures
	Write an Equation Using Mathematical Symbols
	Overall Outcome Summary

	MATH 1313 Elementary Statistics
	Not Assessed (no measures reported)
	Not Met (exam item, 58 % met, target 65 %)
	Not Assessed (no measures reported)
	Not Assessed (no measures reported)
	Outcome partially assessed; only the arithmetic operations indicator was reported, and not met

	MATH 1473 Applied Mathematics
	Not Assessed (no measures reported)
	Met (two exam problems, targets 65 %; reported met results 84 % and 92 %)
	Not Assessed (no measures reported)
	Not Assessed (no measures reported)
	Outcome partially assessed; arithmetic operations indicator met through direct exam measures

	MATH 1513 College Algebra
	Met (direct exam, reported met)
	Met (direct exam, 97 % met, target 75 %)
	Met (direct exam, 97 % met, target 75 %)
	Met (direct exam, 97 % met, target 75 %)
	Outcome assessed across all reported indicators and met

	MATH 1523 Functions and Change
	Met (exam question, majority met target)
	Met (exam question, majority met target)
	Met (exam question, majority met target)
	Met (exam question, majority met target)
	Outcome assessed across all reported indicators and met



Interpretive summary limited to reported results:
Across four courses in the assessment base, two courses reported assessment results for all four indicators and met their stated targets. Two courses assessed only the arithmetic operations indicator, with one meeting the target and the other not.
Institutional summary: Quantitative Fluency assessment coverage varied by course, with full indicator coverage documented in College Algebra and Functions and Change, and partial coverage documented in Elementary Statistics and Applied Mathematics.
Institutional Questions and Alignment of Course Assessments
This outcome examines whether students demonstrate quantitative reasoning through interpreting models, performing computations, evaluating procedures, and expressing relationships using mathematical symbols, as documented through course-level measures.
Course alignment to the outcome was implemented through indicator-based assessment plans.
1. MATH 1513 and MATH 1523 assessed multiple indicators explicitly aligned with the Quantitative Fluency outcome categories reported in their plans.
1. MATH 1473 assessed the arithmetic operations indicator using exam problems focused on absolute and relative change and scientific notation, with no measures reported for the other indicators.
1. MATH 1313 assessed the arithmetic operations indicator using an exam problem on correlation coefficient and regression line calculations, with no measures reported for the other indicators.
Institutional summary: All courses documented alignment to Quantitative Fluency through at least one indicator, though the number of indicators assessed varied across the assessment base.
Assessment Methods Used Across Courses Are Aligned to the Outcome
Across the assessment base, the primary method was direct measurement through course exams, with indicator performance captured through exam questions or exam problems.
1. Direct exam questions were used as the assessment method in MATH 1523 for each reported indicator, with targets framed as achieving at least 75 % on individual questions.
1. Direct exam measures were also used in MATH 1513, with targets framed as demonstrating specified levels of content knowledge, and results reported as met with quantitative summaries for several indicators.
1. MATH 1473 used direct exam problems to assess arithmetic operations, with targets of 65 % correct and results reported as met for two separate problems.
1. MATH 1313 used a direct exam problem with two parts to assess arithmetic operations, with a target of 65 % correct and results reported as not met.
Institutional summary: Quantitative Fluency was assessed primarily through direct exam-based measures, with documented variation in the number of indicators assessed across courses.
Findings from Faculty Analysis of Assessment Results
Faculty analyses emphasized target attainment, continuity with prior results where noted, and assessment planning considerations documented in course reports.
1. MATH 1523 faculty reported results generally in line with previous years across indicators and noted that some data could not be collected, with a stated need for more thorough data collection in the next cycle.
1. MATH 1513 faculty reported results for measurement activities as slightly higher than the prior year in multiple areas and documented a plan to gather additional data by asking similar questions in the coming assessment cycle.
1. MATH 1473 faculty reported that two new assessment problems were selected after poor performance on prior items, noted that the target was exceeded in AY 2024 to 2025, and indicated confidence in continuing to use the current problems for several years
1. MATH 1313 faculty reported success rates stayed relatively the same compared to the prior year, while remaining below target, noted lower performance among students enrolled without meeting prerequisites in the co-requisite lab sections, and documented plans for instructors and the course coordinator to discuss adopting different assessment items and strategies to address lower-performing students.
Institutional summary: Faculty analyses documented both assessment continuity and planned refinements, including improved data collection, continued use of revised items where targets were exceeded, and planned review of items and supports where targets were not met.
II-5 Communication Fluency

Describe the institution’s approach to assessing GE SLO: Communication Fluency. Students should be able to: 

A. Construct coherent written and oral arguments for general and specific audiences;
B. Construct coherent written and oral narratives for general and specific audiences;
C. Collaborate with others to advance an argument or design an approach to resolving a social, personal or ethical dilemma;
D. Use technology to enhance or integrate information in support of a communication goal.

The institutional analysis should address the following:

• Alignment of course assessments with the outcome and its indicators
• Assessment methods used across courses aligned to the outcome
• Performance outcomes as reported in course-level assessments
• Findings from faculty analysis of assessment results
Narrative: 
Until Academic Year 2024-25, the General Education Outcomes for both Communication Fluency and Integrative Knowledge were combined. Due to changes in both accreditation policy and the General Education Committee in Academic Year 2025-26, these outcomes will be separated henceforth. However, we are unable to separate them at this time, so the information and data for these Outcomes are combined into one reported section under Communication Fluency.
	Course
	Construct Coherent Written and Oral Arguments
	Construct Coherent Written and Oral Narratives
	Collaborate With Others
	Use Technology
	Overall Outcome Summary

	ENGL 1113 English Composition I
	Met (portfolio assignment met proficiency target)
	Met (final portfolio assessment met proficiency target)
	Met (genres essay met proficiency target)
	Met (final reflective essay met proficiency target)
	Outcome assessed across all indicators and met

	ENGL 1213 English Composition II
	Met (final argumentative essay met target)
	Met (final reflective essay met target)
	Met (final argumentative essay met target)
	Met (final argumentative portfolio essay met target)
	Outcome assessed across all indicators and met

	COMM 1113 Fundamentals of Oral Communication
	Met (persuasive outline and persuasive speech met targets)
	Met (informative outline and informative speech met targets)
	Met (chapters 9 and 10 discussion met target)
	Not Assessed (data planned for Spring 2026)
	Outcome met for three indicators; the technology indicator was not assessed in AY 2024 to 2025

	COMM 2213 Public Speaking
	Met (outline not met, persuasive speech met and reported as mastery)
	Met (outline not met, informative speech met and reported as mastery)
	Met (peer feedback met target)
	Not Assessed (data planned for Spring 2026)
	Outcome met for three indicators; the technology indicator was not assessed in AY 2024 to 2025

	COMM 3223 Business and Professional Communication
	Met (outline below target, persuasive speech met and reported as a major indicator)
	Met (informative outline not met, informative speech met and reported as major assessment)
	Met (group meeting observation analysis met target)
	Not Assessed (data to be collected beginning Spring 2025, no results reported)
	Outcome met for three indicators; the technology indicator was not reported with results in AY 2024 to 2025

	COMM 3303 Group Dynamics
	Met (persuasive speech and outline met targets)
	Met (informative speech and outline met targets)
	Met (service learning leader and group activities met targets)
	Not Met (digital visual aid results reported as 47 % met)
	Outcome met for arguments, narratives, and collaboration; technology indicator not met



Interpretive summary limited to reported results:
Across six courses, all six reported results for constructing arguments, constructing narratives, and collaboration, with each course indicating that these indicators were met. Technology results were reported as met in both English composition courses; not assessed in Public Speaking and Fundamentals of Oral Communication; not reported with results in Business and Professional Communication; and not met in Group Dynamics.
Institutional summary: In AY 2024 to 2025, reported performance indicates consistent achievement in arguments, narratives, and collaboration across the assessment base, while technology assessment coverage and results varied by course.
Institutional Questions and Alignment of Course Assessments
This outcome examines whether students communicate effectively by constructing arguments and narratives for audiences, collaborating with others, and using technology to support communication goals, as defined and assessed in course reports.
Course alignment was documented through indicator-specific assessment plans that mapped assignments and presentations to Communication Fluency indicators.
1. English composition courses aligned Communication Fluency with writing-based assignments that assessed argumentation, narrative construction, collaboration through revision or related processes, and the use of technology through research and documentation practices.
1. Communication courses aligned with Communication Fluency with outlines and speeches, with additional collaboration measures such as peer feedback, discussion assignments, service-learning leadership, and group activities.
1. Several communication courses documented that the technology indicator was newly assigned or scheduled for future data collection, limiting available results to AY 2024-2025.
Institutional summary: Courses documented alignment to Communication Fluency through assignments and presentations mapped to the outcome indicators, with the most consistent alignment and reporting for arguments, narratives, and collaboration.
Assessment Methods Used Across Courses Are Aligned to the Outcome
Assessment methods emphasized direct evaluation of student communication products using rubrics or proficiency thresholds.
1. English composition courses used direct, rubric-based assessment of essays and portfolio components, with targets expressed as proficiency levels or rubric thresholds.
1. Communication courses used direct assessment of outlines, speeches, and related assignments, with performance targets expressed as rubric thresholds, %age benchmarks, or minimum performance levels.
1. Collaboration was assessed through direct assignments such as peer feedback, discussion activities, observation analyses, service-learning leadership evaluation, and structured group activities.
1. Technology use was assessed through course-defined technology or research components in English composition and through digital visual aid measures, when implemented, in communication courses.
Institutional summary: Reported assessment methods were predominantly direct and rubric-based, with consistent use of speeches, outlines, essays, and portfolios aligned to Communication Fluency indicators.
Findings from Faculty Analysis of Assessment Results
Faculty analyses focused on student performance patterns, the role of introductory versus mastery assessments, and data collection considerations.
1. English Composition I faculty reported that the available dataset was smaller than prior cycles due to faculty compliance and technology platform changes, while reported results remained within target ranges, alongside planned work to refine rubrics and improve compliance and data throughput.
1. English Composition II faculty reported results generally consistent with past cycles while noting lower submission data due to compliance and technology concerns, with planned attention to these issues and rubric sensitivity for adjusted outcomes
1. Fundamentals of Oral Communication faculty reported strong performance on speech-based measures and indicated that technology and integrative knowledge data would be reported in the next cycle, as those outcomes were not assigned to the course until Fall 2025.
1. Public Speaking faculty reported that outline measures did not meet thresholds while speech measures met targets, with faculty characterizing speeches as mastery assessments and noting discussion of improvements for outline performance.
1. Business and Professional Communication faculty reported that outline performance was lower than desired, while speech performance demonstrated mastery, and noted that technology data would be collected and reported in a subsequent cycle due to the timing of the outcome assignment.
1. Group Dynamics faculty reported that students achieved targets for arguments, narratives, and collaboration, while the technology indicator showed reported results below the target threshold.
Institutional summary: Faculty analyses documented generally strong reported results for core communication indicators, while also identifying data-collection constraints, assessment sequencing between introductory and mastery tasks, and inconsistent reporting of technology indicators or performance across courses.



II-6 Cultural Foundations
Describe the institution’s approach to assessing GE SLO: Cultural Foundations. Students should be able to: 

A. Analyze the advantages and challenges of a culturally diverse society; 
B. Identify the connectedness of culture and society to support global awareness; 
C. Discuss how culture influences one’s perspective;

The institutional analysis should address the following:

• Alignment of course assessments with the outcome and its indicators
• Assessment methods used across courses aligned to the outcome
• Performance outcomes as reported in course-level assessments
• Findings from faculty analysis of assessment results
Narrative: 
	Course
	Analyze the Advantages and Challenges
	Identify the Connectedness of Culture
	Discuss How Culture Influences Perspective
	Overall Outcome Summary

	CHER 4113 Cherokee Cultural Heritage
	Met (exam performance exceeded target)
	Met (written assignment met target)
	Met (discussion board results met target)
	All indicators met with high achievement across terms

	DRAM 2763 Theatre Appreciation
	Not Assessed (new measure not implemented)
	Met (discussion assignment met target)
	Not Assessed (measure not implemented)
	Partial assessment due to new outcome implementation

	DRAM 2843 Film Appreciation
	Not Assessed (no measures implemented)
	Not Assessed
	Not Assessed
	No indicators assessed during AY 2024–2025

	ENGL 2113 Introduction to Literature
	Met (essay project met target)
	Met (holistic essay assessment met target)
	Met (essay project met target)
	All indicators met with consistent results

	ENGL 3413 World Literature
	Met (quizzes and exams met target)
	Met (quiz and test results met target)
	Not Assessed (no results reported)
	Two indicators were assessed and met

	GEOG 2003 Global Studies
	Not Assessed (measures not implemented)
	Not Assessed
	Not Assessed
	No indicators assessed due to measure revision

	GEOG 2253 World Regional Geography
	Met (pre-post survey improvement)
	Met (survey improvement across sections)
	Met (survey improvement across sections)
	All indicators met across multiple modalities

	HIST 1113 Early Western Civilization
	Not Assessed (measure planned)
	Not Assessed (measure planned)
	Not Assessed (explicitly not assessed)
	No indicators assessed

	HIST 1213 Modern Western Civilization
	Not Assessed (measure planned)
	Not Assessed (measure planned)
	Not Assessed (explicitly not assessed)
	No indicators assessed

	HIST 3723 Native American History
	Not Assessed (planned for Fall 2025)
	Not Assessed
	Not Assessed
	No indicators assessed during this cycle

	HUM 2113 Ancient Cultures
	Met (comprehensive final met target)
	Met (comprehensive final met target)
	Met (comprehensive final met target)
	All indicators met using a common measure

	HUM 2223 Modern Cultures
	Met (comprehensive final met target)
	Met (comprehensive final met target)
	Met (comprehensive final met target)
	All indicators met

	NUTR 3653 Food and Culture
	Met (final project met target)
	Met (pocket guide met target)
	Met (self-evaluation met target)
	All indicators were met using multiple measures

	PHIL 1013 Introduction to Philosophy
	Met (comprehensive final exceeded target)
	Met (comprehensive final exceeded target)
	Met (95 % met outcome)
	All indicators met with strong performance

	WGS 2123 Intro Women’s and Gender Studies
	Met (discussion board results met target)
	Met (discussion board results met target)
	Met (discussion and service learning met the target)
	All indicators were met using multiple direct measures



Institutional Summary
Across the assessment base, 11 courses reported at least one assessed indicator, and 9 reported evidence meeting all 3 indicators. Several courses did not assess the outcome due to new outcome implementation or planned measure development.
Institutional Questions and Alignment
The Cultural Foundations outcome is assessed through three clearly defined indicators that are aligned with course-level learning activities.
1. Courses that assessed the outcome aligned assignments directly to one or more indicators using exams, essays, projects, surveys, or discussion based assessments.
1. Alignment was strongest in courses where Cultural Foundations indicators were explicitly embedded in assignment prompts or comprehensive final examinations.
1. Courses reporting no assessment, documented planned revisions, or future implementation rather than partial or informal assessment.
Institutional Summary
Where assessed, course-level assignments were intentionally aligned to the defined indicators of the Cultural Foundations outcome.
Assessment Methods Used Across Courses
Assessment methods varied by discipline but remained consistent with the intended outcomes.
1. Direct measures included exams, essays, projects, discussion boards, and comprehensive finals.
1. Indirect measures were primarily pre- and post-surveys used in geography courses to measure changes in confidence and understanding.
1. Several courses used a single comprehensive assessment to evaluate multiple indicators simultaneously.
Institutional Summary
The assessment methods used during AY 2024–2025 were appropriate to the outcome and were clearly documented in course-level reports.
Performance Outcomes
Results reflect only documented course-level findings.
1. Most courses that implemented assessments reported meeting stated performance targets.
1. Geography and humanities courses using pre-post surveys or comprehensive finals reported consistent improvement or passing rates above benchmarks.
1. Courses that did not assess the outcome consistently cited the transition to new general education outcomes as the reason.
Institutional Summary
When assessed, student performance met or exceeded established targets for Cultural Foundations indicators.
Faculty Analysis of Assessment Results
Faculty analysis focused on implementation context and future improvement rather than remediation.
1. Several programs noted that new general education outcomes required the development or revision of measurement.
1. Faculty identified survey alignment and assignment weighting as areas for refinement.
1. Courses with strong results frequently report maintaining current assessment strategies.
Institutional Summary
Faculty analysis emphasized assessment refinement and sustainability rather than changes to curriculum or learning expectations.
Overall Institutional Conclusion
During AY 2024–2025, the Cultural Foundations outcome was unevenly assessed due to the system-wide implementation of new general education outcomes. However, in courses where assessment occurred, results demonstrate that students met the outcome indicators using a range of discipline-appropriate measures.
II-7 Professional and Self-Development
Describe the institution’s approach to assessing GE SLO: Professional and Self-Development. Students should be able to: 


A. Develop professional or personal goals;
B. Identify strengths and challenges to achieve a desired professional or personal goal;
C. Establish an action plan to achieve a professional or personal goal;
D. Translate acquired knowledge into professional skills.

The institutional analysis should address the following:

• Alignment of course assessments with the outcome and its indicators
• Assessment methods used across courses aligned to the outcome
• Performance outcomes as reported in course-level assessments
• Findings from faculty analysis of assessment results
Narrative: 
	Course
	Develop Goals
	Identify Strengths and Challenges
	Establish an Action Plan
	Translate Knowledge Into Skills
	Overall Outcome Summary

	UNIV 1003 University Strategies
	Met (final in class reflection essay, 91% met)
	Met (final in class essay, 91% met)
	Met (final in class essay, pass rate over 80%)
	Met (final in class essay, 91% met)
	All four indicators were assessed and met using a common course reflection essay measure

	H ED 1113 Personal Health
	Not Assessed (no results reported)
	Not Assessed (tool under development)
	Not Assessed (tool under development)
	Not Assessed (tool under development)
	Measures described, but no AY 2024–2025 results reported for any indicator

	NUTR 1653 Basic Nutrition
	Met (fad diet assignment)
	Met (My Fitness Pal assignment)
	Met (water discussion board)
	Met (macronutrient discussion board)
	All four indicators were assessed and met using nutrition-focused assignments

	H ED 2212 First Aid Responding to Emergencies
	Not Assessed (planned for Spring 2026)
	Not Assessed (planned for Spring 2026)
	Not Assessed (planned for Spring 2026)
	Met (practical application assignment, 82% met)
	One indicator assessed and met, three indicators documented as planned

	FIN 2113 Personal Financial Planning
	Not Assessed (no measures added)
	Not Assessed (no measures added)
	Not Assessed (no measures added)
	Met (MC questionnaire, 98% met or exceeded)
	One indicator was assessed and met, three indicators were reported with no measures

	PSYC 1003 Introduction to Human Behavior
	Met (exam items exceeded 70% target)
	Met (exam items exceeded 70% target)
	Met (exam items exceeded 70% target)
	Met (exam items exceeded 70% target)
	All four indicators assessed and met; assessment revision noted

	CS 1003 Computers in Modern Society
	Not Assessed
	Not Assessed
	Not Assessed
	Not Assessed
	The course assessment focused on technical competencies rather than this outcome

	IS 1003 Computers in Modern Society
	Not Assessed (no measures added)
	Not Assessed (no measures added)
	Not Assessed (no measures added)
	Met (MC exam, 99% met or exceeded)
	One indicator was assessed and met

	EDUC 4823 Technology and the 21st Century Learner
	Met (rubric target met)
	Met (94% met total)
	Met (digital citizenship action planning)
	Met (100% met total)
	All four indicators were assessed and met using a rubric-based assignment

	LIBM 2601 Basics of Online Research
	Met (discussion and planning assignments)
	Met (reflection and research process)
	Met (outline and organization tasks)
	Met (reflection paper)
	All four indicators assessed and met; nonperformance attributed to late or missing work

	LIBM 4611 Advanced Online Research
	Met (discussion posts)
	Met (professional interview)
	Met (annotated bibliography and planning tasks)
	Met (case study and proposal)
	All four indicators were assessed and met across academic and professional contexts

	M S 2453 Media Literacy
	Met (94% passed)
	Met (94% passed)
	Met (94% passed)
	Met (94% passed)
	All four indicators assessed and met with consistent performance

	TECH 3023 Technology and Society
	Not Assessed (no measures added)
	Not Assessed (no measures added)
	Not Assessed (no measures added)
	Met (MC questionnaire, 98% met)
	One indicator assessed and met; assessment update noted





Institutional summary

Across the assessment base, nine courses documented assessment results for all four indicators. Several courses assessed only the Translate Knowledge Into Skills indicator. Other courses documented planned measures or reported no results during AY 2024–2025.
Institutional Questions and Alignment of Course Assessments With the Outcome and Indicators
Course-level assessment reports document varied alignment to the Professional and Self-Development outcome based on course purpose and implementation status.
1. Courses that assessed all four indicators explicitly aligned assignments and measures with the indicator statements.
1. Several courses assessed only skill translation using exam-based or applied measures without addressing goal development or planning indicators.
1. Some courses documented planned assessments or tools that were not implemented during AY 2024–2025.
1. One course-focused assessment was exclusively focused on technical competencies and did not report data aligned with this outcome.
Institutional summary
Alignment to the outcome and its indicators is clearly documented in some courses and limited or absent in others due to implementation timing, measure development, or course focus.
Assessment Methods Used Across Courses Are Aligned to the Outcome
Assessment methods varied across the assessment base and reflected both direct and indirect approaches.
1. Direct measures included exams, practical application assignments, discussion-based assignments, and reflection essays.
1. Rubric-based assessment was used to evaluate professional behaviors and applied planning in education-focused coursework.
1. Indirect measures included structured reflections, discussion posts, and research process documentation tied to academic and professional contexts.
1. Several courses documented assessment tools that are scheduled for future implementation.
Institutional summary
Assessment methods are appropriate to the outcome when implemented, with variation reflecting disciplinary context and course design.
Performance Outcomes as Reported in Course-Level Assessments
Performance outcomes reflect only documented results from AY 2024–2025 course reports.
1. Courses that assessed all four indicators consistently reported that performance met the stated targets or benchmarks.
1. Courses that assessed only Translate Knowledge Into Skills reported high student success rates, ranging from 82% to 99%, meeting expectations.
1. Courses with no reported results consistently documented either the absence of measures or planned future implementation.
Institutional summary
Where assessed, student performance met course-defined benchmarks. Several courses reported no performance data due to unimplemented or absent measures.
Findings From Faculty Analysis of Assessment Results
Faculty analysis across courses focused on assessment quality, implementation timing, and future refinement.
1. Faculty documented maintaining assessment strategies when outcomes were met.
1. Several courses identified limitations of exam-based measures and reported plans to revise assessment approaches.
1. Some courses attributed nonachievement to late or missing submissions rather than a lack of learning.
1. Planned updates and alignment revisions are documented for multiple courses beginning in Spring 2026.
Institutional summary

Faculty analysis emphasizes maintaining effective assessment practices and revising measures when alignment or validity concerns are identified.

II-8 Integrative Knowledge

Describe the institution’s approach to assessing GE SLO: Integrative Knowledge. Students should be able to apply, independently or collaboratively, an investigative, creative, or practical work that draws on specific theories, evidence, tools, and methods from diverse perspectives.

The institutional analysis should address the following: 
• Alignment of course assessments with the outcome and its indicators
• Assessment methods used across courses aligned to the outcome
• Performance outcomes as reported in course-level assessments
• Findings from faculty analysis of assessment results

Narrative: 

Until Academic Year 2024-25, the General Education Outcomes for both Communication Fluency and Integrative Knowledge were combined. Due to changes in both accreditation policy and the General Education Committee in Academic Year 2025-26, these outcomes will be separated henceforth. However, we are unable to separate them at this time, so the information and data for these Outcomes are combined into one reported section under Communication Fluency.

Section III – Program Outcomes

III-1 Describe the institution’s approach to program-level assessment of student learning, including the following:
1. Organizational structure and roles involved in managing assessment
1. Scope and methods used for assessing program-level outcomes
1. Summary of results and examples of how assessment data informed program actions
1. Institutional steps taken to analyze, share, and use results across academic units
Narrative: 
Overview of Institutional Assessment Structure
Program-level learning assessment at Northeastern State University is managed through a coordinated system involving the Office of Academic Affairs, led by the Associate Vice President for Academic Affairs (AVPAA), with support from the Academic Process Coordinator and oversight by the Student Learning Assessment Committee (SLAC). This structure is designed to ensure consistency in data collection, meaningful faculty involvement, and the use of results for institutional improvement.

Each academic program completes an annual report documenting student learning outcomes, aligned assessments, benchmark targets, outcome-level results (e.g., met/not met), and proposed actions. These reports are submitted through NSU’s Watermark Planning & Self-Study platform, which serves as both a data repository and a dashboard for institutional analysis.
Scope and Methods in 2024–25
In the 2023–24 assessment cycle:
· 84 of 95 organizations submitted reports (88% completion rate)
· 578 student learning outcomes were assessed
· 1,193 assessment measures were used. 71% of measures were direct, 10% were indirect, and 20% were unspecified
Programs used structured benchmarks for student learning and entered results using standardized performance categories. Of the 578 outcomes assessed, 58% were reported as Met, 7% as Not Met, and 35% as In Progress. Of the 1,193 measures assessed, 76% were reported as Met, 7% as Not Met, and 16% as In Progress. These results indicate broader, more structured use of Watermark in the second full reporting cycle, with clearer use of measure- and outcome-level status categories across reporting units.

Assessment data is collected and organized in Watermark Planning & Self-Study and reviewed through institutional exports and dashboard summaries. This section summarizes patterns across academic units and highlights how programs used results to guide improvement.



Analysis and Use of Results

The 2024–25 assessment cycle reflects a more developed stage of institutional implementation in Watermark Planning & Self-Study. Academic programs submitted structured reports that included outcomes, assessment measures, results, conclusions, and follow-up actions. This allowed the Office of Academic Affairs to continue institution-wide review of program assessment data and to identify cross-unit patterns in student learning assessment.

Institutional analysis included:
· Aggregating the number of outcomes assessed, met, not met, and in progress
· Reviewing the distribution of measure types across programs
· Examining action statuses and patterns in follow-up activity

Of the 578 outcomes assessed, 58% were reported as Met, 7% as Not Met, and 35% as In Progress. Of the 1,193 measures assessed, 76% were reported as Met, 7% as Not Met, and 16% as In Progress. These results suggest that most reported measures met expectations, while a smaller set identified areas needing follow-up and improvement.

The 2024–25 cycle also provides stronger visibility into institutional action tracking. A total of 282 outcome actions were recorded, with 55% marked Not Started, 40% marked In Progress, and 5% marked Complete. This indicates that programs are documenting follow-up steps in Watermark and that the institution now has a clearer basis for monitoring whether assessment findings are translating into planned changes.

Individual program examples show how some departments are already using results for improvement:
· The Accounting program documented revisions to assessment methods and noted that a prerequisite change had already been implemented to improve future performance.
· The Business Administration program revised an operations measure and reviewed rubric alignment after weak performance on a simulation-based assessment.
· The Library Media and Information Technology program used results to support additional scaffolding, checkpoints, model examples, and peer review to strengthen candidate performance.
These examples show that programs are not only documenting results but also using findings to refine assessment methods, improve curriculum, and strengthen student support.




III-2 
College of Business and Technology Summary of Program Assessment Results
BBA Core
Total Program Learning Outcomes (PLOs): 5  Met: 4  Not Met: 1

Strengths
Four of five program learning outcomes met expectations. Students demonstrated high achievement across the business core, including Financial Accounting (90%), Finance (100%), Marketing (95%), and Business Statistics (84%). Communication outcomes were robust, with oral and written measures in BADM 3003 and BADM 3113 each exceeding 95%. Faculty noted that the current assessment tools are practical, and the ETS- and simulation-based results confirmed consistent performance in business fundamentals.

Opportunities for Improvement
One learning outcome under Ethical Decision Making did not meet expectations. The MGMT 4213 Simulation reported that 59% of students met or exceeded the target, below the 80% goal. Faculty will review and recalibrate benchmarks and rubrics to ensure they better capture student outcomes and align with internal norms. In addition, faculty plan to increase rigor across several other measures, including MGMT 4213 (ETS), MKT 3213, and BADM 3113, in the next assessment cycle.

Department of Accounting and Finance
Accounting, BBA

Total Program Learning Outcomes (PLOs): 4  Met: 3  Not Met: 1

Strengths
Three of four learning outcomes met expectations. Students performed well on the ETS exam and in advanced courses such as Accounting Analytics (94 %) and Auditing (87 %). Knowledge-based and ethics outcomes met targets, and faculty confirmed that the ETS assessment will continue to be used as a nationally normed benchmark.

Opportunities for Improvement
One learning outcome, focused on applying accounting principles and critical thinking, did not meet expectations. Measures in ACCT 2103 and ACCT 3303 will be revised for 2025–26 to strengthen alignment and application skills. Additional revisions are planned for ECON 2213, ECON 2313, ACCT 3203, ACCT 3403, and ACCT 3003 to improve assessment validity and align with updated institutional learning outcomes.

Environmental, Health, and Safety Management, BS

Total Program Learning Outcomes (PLOs): 13  Met: 10  Not Met: 3

Strengths
Ten of thirteen learning outcomes met expectations. Multiple assessments reported that 100% of students met or exceeded targets, including courses such as Process Safety Management, Introduction to Environmental Management, Environmental Regulatory Compliance, Industrial Hygiene Management, and Workers Compensation Management. Faculty consistently indicated that measures meeting expectations will continue to be used for data collection in the next assessment cycle.

Opportunities for Improvement
Three outcomes were reported as Not Met. In two courses (SAFM 3403 and SAFM 3413), assessments were not administered because adjunct instructors did not assign them; these measures will be collected in the upcoming cycle. One additional measure (ENVM 3053) fell slightly below the 80% goal, and faculty plan to gather another year of data before determining whether changes are needed to the assessment or curriculum. Courses TECH 4043 and TECH 3613 did not have EHSM students enrolled; data will be reported when program majors take these courses in future cycles.

Finance, BBA

Total Program Learning Outcomes (PLOs): 4  Met: 4  Not Met: 0

Strengths
All program learning outcomes met expectations. Students demonstrated strong performance in Personal Financial Planning (100%), Principles of Finance (100%), and Investments (100%). The ETS and Business Strategy Simulation assessments each showed 93% of students meeting or exceeding expectations. Faculty reported that all measures met expectations and will continue to be used in the next assessment cycle.

Opportunities for Improvement
Although all outcomes met expectations, several measures will be revised to align with updated institutional learning outcomes. Faculty plan to adjust the assessments for ECON 2213 and ECON 2313 to reflect the new ILOs in the upcoming data collection cycle.

Acct and Finan Analysis, MS

Total Program Learning Outcomes (PLOs): 4  Met: 2  Not Met: 2

Strengths
PLO 1 met expectations, ACFN 5363 at 88%, and faculty will add questions to further evaluate student understanding. PLO 2 met expectations, ACFN 5003 at 90% and ACFN 5143 at 88%, with the ACFN 5143 measure continuing and ACFN 5003 adding questions to further assess learning. 
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Opportunities for Improvement
PLO 3 did not meet expectations, ACFN 5223 at 79%, with a small sample size noted and additional data to be gathered before evaluating the tool. PLO 4 did not meet expectations, ACFN 5333 at 67%, and faculty will revise the assessment tool for the upcoming cycle.

Department of Business Administration
Business Administration, BBA

Total Program Learning Outcomes (PLOs): 4  Met: 4  Not Met: 0

Strengths
All program learning outcomes met expectations. Students demonstrated strong performance across the major, including Business Statistics (80%), Management Analysis and Control (99%), Operations Management (86%), and International Business (98%). Communication measures in BADM 3003 and BADM 3113 exceeded 95%, confirming consistent achievement in both oral and written skills. Faculty noted that nationally normed ETS and X-Culture assessments continue to serve as effective evaluation tools, with results of 92% and 98% respectively, meeting or exceeding the 80% target.

Opportunities for Improvement
Although all outcomes were reported as Met, one measure under PLO 1 (MGMT 4213 Simulation) yielded unclear results, with only 49% meeting expectations. Faculty determined that the scoring method was not valid and will revise the measure for the next assessment cycle. Faculty also plan to increase rigor by revising the MGMT 3323 assessment to a case-based format and reviewing rubrics for communication measures after an additional year of data collection.

Health Care Administration, BBA

Total Program Learning Outcomes (PLOs): 4  Met: 2  Not Met: 2

Strengths
Two of four learning outcomes met expectations. Students demonstrated strong performance in Human Resource Management (92%) and the Business Strategy Simulation (80%) under PLO 1, both meeting or exceeding the target of 80%. Faculty noted that both assessments will continue to be used and that data collection will be maintained. Under PLO 4, students achieved 100% in Healthcare Reimbursement Strategies (HCA 3313), meeting the outcome with excellent results.

Opportunities for Improvement
Two learning outcomes did not meet expectations. Under PLO 2, Public Health and Global Initiatives (HCA 3213) improved slightly from 71% to 73% but remained below the 80% target; faculty will maintain the assessment strategy to track continued improvement. Under PLO 3, Quality Management and Patient Safety (HCA 4223) was not assessed in 2024–25; faculty will ensure the assessment is administered in the next cycle to collect data and evaluate performance.

International Business Management, BBA

Total Program Learning Outcomes (PLOs): 3  Met: 3  Not Met: 0

Strengths
All program learning outcomes met expectations. Students achieved 100% on all assessed measures, including Macroeconomics (ECON 2313), Managing Across Borders (IBUS 3313), International Business (IBUS 4843), and the nationally normed ETS assessment in MGMT 4213. Faculty reported consistent success across both direct and indirect assessments, confirming student proficiency in data interpretation, global decision-making, and application of business theories to international contexts.

Opportunities for Improvement
Although all measures met expectations, faculty noted that one measure under PLO 1 (ECON 2313) will be revised due to a new institutional learning outcome (ILO) requirement in the general education curriculum. All other measures will remain unchanged for the next assessment cycle.

College of Business and Technology Reflection and Plans for AY 2025-2026.

The AY 2024–2025 assessment results confirm that the College of Business and Technology has a stable, faculty-driven assurance of learning system with a consistent annual cadence for data review, decision-making, and implementation. Faculty engagement occurred across all programs during the Fall 2025 closing-the-loop meetings, with documented actions identified for assessment refinement, curriculum alignment, and future data collection.

For AY 2025–2026, the College has identified several time-bound priorities to advance assessment quality and curricular effectiveness.

By August–September 2025, program faculty will complete the annual closing-the-loop meetings to formally adopt revised assessment tools, rubrics, and benchmarks approved during the 2024–2025 cycle. This includes recalibrated performance targets for ETS and simulation-based measures, revisions to ethics-related assessments in MGMT 4213 and BLAW 3003, and updated tools in accounting and finance courses where applied reasoning outcomes did not meet expectations.

By Fall 2025, revised assessment instruments will be deployed in all affected courses, including the transition from multiple-choice assessments to case-based or problem-based measures in ACCT 2103, ACCT 3003, ACCT 3203, MBA 5313, and selected economics and technology courses tied to updated institutional learning outcomes. Faculty teaching these courses will receive targeted guidance prior to deployment to ensure consistent implementation across sections and modalities.

During the Fall 2025 and Spring 2026 terms, the College will collect a full year of data using the revised tools. Programs with outcomes currently flagged as “Not Met” or under review, including ethical decision-making in the BBA core, applied problem solving in the MBA core, and selected outcomes in Health Care Administration and the MAFA program, will intentionally delay curricular changes until sufficient post-revision data are available to confirm trends and measure impact.

By January–February 2026, the Assessment Committee and AoL Coordinators will conduct targeted follow-ups with faculty teaching high-impact courses, particularly capstones, simulations, and cross-listed offerings, to verify assessment deployment and address any process inconsistencies identified in prior cycles.

By May 2026, programs will complete indirect data collection using revised stakeholder groups, including the transition from advisory board surveys to alumni surveys where response rates have been insufficient. These results will be reviewed alongside direct measures during Summer 2026 to inform Fall 2026 closing-the-loop discussions.

Throughout AY 2025–2026, curriculum committees will continue reviewing program-level changes prompted by assessment findings, including prerequisite adjustments, course sequencing, and alignment of general education courses with program learning outcomes. Any approved curriculum changes resulting from assessment analysis will be implemented for Fall 2026 to maintain alignment between assessment evidence and instructional practice.

Taken together, these actions demonstrate that CBT’s assurance of learning process is not episodic, but continuous and time-bound, with clear expectations for review, implementation, and follow-up. Faculty use assessment data deliberately to strengthen both the rigor of measurement and the quality of student learning across programs and delivery modalities.

III-3
College of Education Summary of Program Assessment Results
Program: Early Childhood Education, BSED
Total Program Learning Outcomes (PLOs): 8 Met: 8 Not Met: 0
Strengths
All Program Learning Outcomes (PLOs) were met. Faculty reported consistently strong performance across multiple direct measures, including inquiry projects, lesson plans, and professional disposition assessments. Measures such as the Inquiry Project Rubric, Family Engagement Plan Rubric, ECERs Rubric, Lesson Plan Rubric, and Professionalism & Ethics Rubric each achieved 96–100% meeting or exceeding benchmarks. External validation from cooperating teachers through the Teacher Preparation Exit Survey confirmed candidate readiness, with results meeting the 3.62 target benchmark. Faculty determined no immediate actions were required, noting that existing measures and performance levels effectively assess student learning and professional development.

Opportunities for Improvement
Although all outcomes were met, faculty noted the importance of ongoing evaluation to sustain program quality. Future analyses should incorporate forthcoming Spring 2025 data from the Teacher Preparation Exit Survey and Professional Dispositions and Habits Inventory (PDHI) to confirm consistency across semesters. Faculty may also review existing assessment tools and benchmarks to ensure they continue to align with evolving standards and candidate performance trends. This continued monitoring will support data-driven adjustments and maintain the program’s high level of effectiveness.

Program: Elementary Education, BSED
Total Program Learning Outcomes (PLOs): 8 Met: 8 Not Met: 0
Strengths
All eight PLOs were met. Faculty reported strong performance across assessments, including the Multicultural Project, READ 4063 Case Study, Social Studies Lesson Plan, Assessment and Data Collection, Planning Instruction, Classroom Learning Environment Plan, Contextual Factors, and PPAT Task 1. Teacher candidates demonstrated proficiency in applying content and curricular knowledge, designing effective lesson plans, managing classroom environments, and using assessment data to guide instruction. Faculty noted consistently high mean scores across measures, with strengths in selecting appropriate instructional materials, aligning lessons with state standards, and developing strategies that promote engagement and reflective practice.

Opportunities for Improvement
While all outcomes were met, faculty identified several areas for review during upcoming assessment cycles. The Multicultural Project data indicated a need to enhance critical thinking activities linked to children’s literature. In READ 4063, candidates require additional support in describing the purposes, strengths, and limitations of formal and informal assessments. The Social Studies Lesson Plan highlighted the need to scaffold inquiry methods within ELED 4343 and related coursework. Within Assessment and Data Collection, improvement is needed in the use of formative and summative assessments aligned with objectives. Faculty also noted lower mean scores in promoting inquiry within the Classroom Learning Environment Plan and in differentiating instruction and extending learning globally in the Contextual Factors measure. The PPAT Task 1 assessment will be replaced by the APEK testing system beginning Spring 2025 to strengthen alignment with certification requirements.

Program: Special Education, BSED
Total Program Learning Outcomes (PLOs): 8 Met: 7 Not Met: 1
Strengths
Seven outcomes were met. Faculty reported strong performance across assignments. Students demonstrated high proficiency in collaboration, reflective practice, professional ethics, and instructional design. Results showed that 75–97% of candidates met or exceeded expectations in planning, implementation, and communication skills. Faculty identified particular strengths in teamwork, ethical decision-making, and practical application of behavior management and instructional strategies.

Opportunities for Improvement
One outcome was not met. The SPED OSAT 129 Mild/Moderate Disabilities and Comprehensive Disabilities OSAT results fell below the 75% benchmark, with 25% and 67% meeting expectations, respectively. Faculty cited misalignment between the outdated OSAT assessments (aligned to CEC 2012 standards) and the program’s updated CEC 2020-aligned curriculum. Planned actions include revising curriculum content and assessment strategies to ensure consistency with current standards and improve student performance. Additional areas identified for continued improvement include enhancing data analysis, evaluation, and data-driven instructional planning within coursework.
Program: Health and Human Performance, B.S.
Total Program Learning Outcomes (PLOs): 7 Met: 6 Not Met: 1
Strengths
Six outcomes achieved the established benchmarks. Faculty noted consistently strong student performance across key content areas, including health and fitness assessment, human movement, and exercise prescription. Students demonstrated mastery of essential skills through assignments and exams in H ED 2254 Human Anatomy & Physiology, H ED 4333 Physiology of Exercise, H ED 4503 Advanced Fitness Assessment, H ED 4403 Physiology of Aging, and H ED 4383 Care & Prevention of Athletic Injuries. Results confirmed students’ ability to apply theoretical knowledge in practical settings, maintain safety standards, and design effective exercise programs. Faculty attributed these results to the strength of the curriculum and affirmed that current instructional methods and assessment tools remain appropriate and effective.

Opportunities for Improvement
One outcome did not meet expectations. The Kinesiological Analysis/Research Assignment in H ED 4363 Kinesiology fell below the benchmark because of the use of AI-generated material in student submissions. Faculty concluded that the assignment structure must be revised to ensure authenticity and more accurately assess student research, synthesis, and analytical abilities. Plans are in place to update the measure, with modifications scheduled to take effect in Spring 2026.

Program: Health and Physical Education, B.S.Ed.
Total Program Learning Outcomes (PLOs): 9 Met: 9 Not Met: 0
Strengths
All nine outcomes were met. Faculty reported consistent achievement across measures assessing content knowledge, instructional planning, and professional performance. Students met or exceeded benchmarks in courses such as H ED 2254 Human Anatomy & Physiology, H ED 4333 Physiology of Exercise, P ED 4313 Organization & Administration of HPE, P ED 4452 Curriculum Development in HPE, P ED 4513 Elementary School Programs in Physical Education, and P ED 3773 Techniques of Teaching Secondary Sports. Results showed stability from previous years, with several assessments demonstrating improved scores following course redesigns and assignment scaffolding. Faculty determined that current instructional methods and assessment strategies were effective and chose to maintain existing tools while continuing alignment with SHAPE PETE standards.

Opportunities for Improvement
Although all outcomes were met, faculty identified several steps to enhance future assessment processes and data use. Upcoming revisions will include developing new measures to replace the PPAT Task 2 and Task 4 assignments in P ED 4223 Measurement and Evaluation of HPE and P ED 4613 Secondary Methods of HPE to better align with current program standards. Faculty will also revise H ED 4333 Physiology of Exercise and PLO 1 to fully align with SHAPE PETE Standard 1 and ensure consistent evaluation of student content mastery. In addition, analysis of OSAT subarea data will inform updates to assignments in H ED 3253 Health Concepts for K–12 Learners and H ED 4323 School Health Education and Promotion. Plans are in place to expand course activities in P ED 3253 Techniques of Teaching Lifetime Fitness to include aquatics and outdoor pursuits, supporting broader skill application. Finally, the program will strengthen experiential learning through new on-campus school-wide events in P ED 4313 Organization & Administration of HPE, enhancing opportunities for leadership and practical application in program management.
Program: Sport/Recreation Management, B.S.
Total Program Learning Outcomes (PLOs): 3 Met: 3 Not Met: 0
Strengths
All three outcomes met the established performance criteria. Faculty reported high levels of student achievement across courses, including H ED 3313 Psychological Aspects of Sport/Fitness, SPMG 2012 Introduction to Sport/Recreation Management, H ED 4213 Ethical and Legal Issues in Sport/Fitness, and H ED 4383 Care and Prevention of Athletic Injuries. Results showed 88–100% of students meeting benchmarks, demonstrating consistent success in content mastery, ethical decision-making, and communication skills. Faculty noted that instructional strategies, assessment tools, and course design effectively supported student learning and achievement; therefore, current assessment methods will be maintained.

Opportunities for Improvement
While all outcomes were met, the faculty plan to enhance future analyses by monitoring student performance trends and providing additional support for those below benchmark levels. Actions will include targeted feedback, review opportunities, and supplemental materials to strengthen student achievement and maintain effective instructional practices.

Program: Psychology, B.S.
Total Program Learning Outcomes (PLOs): 1 Met: 1 Not Met: 0
Strengths
The outcome was met. Faculty reported that students achieved an overall z-score of .34 on the ACAT, corresponding to the 63rd %ile, indicating performance above the national average. Scores across all six content areas—Developmental, Experimental Design, History & Systems, Personality, Physiological, and Statistics—were within one standard deviation of the mean. Faculty confirmed that student performance met the target goal and reflected consistent results with prior years.

Opportunities for Improvement
Faculty completed a revision of the assessment measure due to the cost of the ACAT exam. A new internal exam was developed and implemented in Fall 2025 to continue evaluating student learning while reducing program expenses. This replacement will allow ongoing assessment of student performance without reliance on external testing.
Program: Early Childhood Education, M.Ed.
Total Program Learning Outcomes (PLOs): 3 Met: 3 Not Met: 0
Strengths
All three outcomes met established performance targets. Faculty reported 100% of candidates achieving proficiency across assessments, including the Project Approach in ECED 5413 Advanced Development of the Young Child, the Capstone project in ECED 5903 Seminar in Early Childhood Education, and the Family Plan in ECED 5513 Advanced Organization and Implementation of Early Childhood Programs. Results confirmed that candidates effectively demonstrated knowledge of child development and curriculum design, as well as the ability to create meaningful and supportive learning environments. Faculty noted that current instructional methods and assessment measures will continue unchanged due to strong student performance.

Opportunities for Improvement
Although all outcomes were met, faculty noted the importance of ongoing review to sustain program quality. Future analyses will focus on continued monitoring of candidate performance across key assessments and verifying that existing measures remain aligned with NAEYC advanced standards. Faculty plan to use future data cycles to ensure assessment tools continue to accurately reflect program objectives and candidate mastery.

Program: Reading, M.Ed.
Total Program Learning Outcomes (PLOs): 1 Met: 1 Not Met: 0
Strengths
The outcome was met, with faculty noting strong candidate performance across all assessment measures. In READ 5113 Emergent & Early Literacy Development, candidates successfully completed the Literacy & Language Theory Presentation, meeting the required proficiency level. All participants achieved passing scores on the Oklahoma Subject Area Test (OSAT)–Reading Specialist (115), further demonstrating mastery of literacy concepts and professional competencies. Results from the READ Completer and Employer Surveys also met established thresholds, reflecting positive evaluations of candidate preparedness. Faculty concluded that existing instructional strategies and assessment methods remain effective for measuring knowledge of literacy foundations and professional practice.

Opportunities for Improvement
While all outcomes were achieved, faculty identified the need to maintain consistent review of assessment data to ensure alignment with program expectations. Future analyses will include closer examination of survey feedback and performance results to confirm that existing assessments effectively reflect candidate mastery. This ongoing review will help sustain program quality and guide any necessary refinements in instructional or evaluation practices.
Program: Special Education–Autism Spectrum Disorders (ASD), M.Ed.
Total Program Learning Outcomes (PLOs): 7 Met: 7 Not Met: 0
Strengths
All seven outcomes met performance expectations. Faculty reported consistently high achievement across multiple assessments, including the Positive Behavior Intervention Services Project (SPED 5303), RTI Court Case Analysis (SPED 5323), UDL Lesson Plan (SPED 5263), Practicum Observation Evaluation (SPED 5803), Functional Behavior Assessment and Behavior Intervention Plan (SPED 5803), RTI Student Plan (SPED 5323), and Alternative Communication Assignment (SPED 5263). Results showed that 89–100% of students met or exceeded standards. Faculty noted strong candidate proficiency in PBIS principles, inclusive instructional design, behavioral assessment, and collaboration with families. Assessment data confirmed that current instructional methods and measures effectively promote mastery of CEC-aligned competencies, so the program will maintain its existing strategies while continuing to monitor student progress.

Opportunities for Improvement
Although all outcomes were met, faculty identified areas for continued enhancement in assessment and behavior intervention practices, data interpretation, and progress monitoring. Planned actions include implementing mid-semester feedback conferences, tracking rubric data longitudinally, and integrating structured opportunities for cross-disciplinary collaboration and family communication. These measures aim to strengthen candidate skills in data-driven decision-making and ensure consistent growth across CEC standards.
Program: Instructional Leadership, M.Ed.
Total Program Learning Outcomes (PLOs): 8 Met: 8 Not Met: 0
Strengths
All eight outcomes met performance expectations. Faculty reported strong student success across multiple courses and assessments, including the Instructional Strategies Toolbox (EDUC 5463), Program Learning Sequence (EDUC 5633), Expert Interview: Diving into BBL Practice (EDUC 5683), Six Checkpoints (EDUC 5403), Implementation Plan (EDUC 5473), Expert Interview: Professional Trends, Issues, & Global Perspectives (EDUC 5843), Action Research Proposal (EDUC 5133), Final Reflection (EDUC 5463), and Developing Digital Technology Elements (EDUC 5823). Student achievement ranged from 87–98%, with faculty noting significant gains over the previous year in multiple areas. Results confirmed effective alignment of instruction, curriculum design, and assessment methods. Faculty determined that all existing measures and instructional strategies will be maintained due to their demonstrated success.

Opportunities for Improvement
Although all outcomes were met, faculty emphasized the need to strengthen future analyses by closely monitoring assessment completion rates and consistency in submissions. Future reviews will examine patterns in incomplete or missing work to determine potential barriers and ensure that all students are fully represented in outcome data. This continued attention will support accurate assessment of program effectiveness and sustained improvement.
Program: Leadership, M.S.
Total Program Learning Outcomes (PLOs): 6 Met: 5 Not Met: 1
Strengths
Five outcomes met or exceeded expectations. Faculty reported strong student performance across assessments, including the Case Study (EDUC 5113 Ethics and Legal Issues in Leadership), Expert Interview: Change, Reform, and Equity (EDUC 5843), Equity and Inclusivity Implementation Plan (EDUC 5473), Final Proposal (EDUC 5103 Educational Research), and Reflection (EDUC 5743 Principles of Andragogy and Adult Development). Results ranged from 83–100%, demonstrating effective instructional strategies and alignment between course design and assessments. Faculty confirmed that current measures accurately assess leadership competencies and will continue to be used without modification.

Opportunities for Improvement
One outcome was not met. In EDUC 5223 Organizational Leadership and Change, 77% of students met the benchmark on the Case Study assignment, falling slightly below the 80% target. Faculty will review the assignment and instructional methods to strengthen its effectiveness as a measure of applied leadership skills. Planned actions include monitoring future results and providing additional guidance and checkpoints to support student performance in this area.
Program: Library Media and Information Technology, M.S.
Total Program Learning Outcomes (PLOs): 6 Met: 6 Not Met: 0
Strengths
All outcomes met or exceeded expectations. Faculty reported strong candidate performance across key assessments, including the Information Literacy Project (LIBM 5513), Author Study (LIBM 5023), Ten-Month Advocacy Plan (LIBM 5523), Collection Development Project (LIBM 5413), Ethical Presentation (LIBM 5123), and Facility Redesign (LIBM 5123). Results ranged from 89–95%, demonstrating consistent mastery of AASL-aligned standards. Faculty noted that candidates effectively applied professional skills in information literacy instruction, advocacy, ethical practice, and library program leadership. Current instructional and assessment strategies were validated as effective measures of student learning.

Opportunities for Improvement
While all outcomes were met, faculty identified several areas for refinement to enhance future assessment cycles. Planned actions include revising curriculum components in LIBM 5513, LIBM 5023, LIBM 5523, LIBM 5413, and LIBM 5123 to strengthen scaffolding, add formative checkpoints, and integrate exemplars and peer review opportunities. These revisions aim to support consistent performance across all candidates and sustain high achievement levels.
Program: School Administration, M.Ed.
Total Program Learning Outcomes (PLOs): 5 Met: 5 Not Met: 0
Strengths
All outcomes met performance expectations. Faculty reported consistent achievement across assessments, including the Professional Development Project (EDUC 5553), Finance Project (EDUC 5593), Ed Stats Assignment (EDUC 5503), Plan of Improvement Project (EDUC 5523), Communication Plan (EDUC 5573), Legal Assignment (EDUC 5623), and Principal Internship Project (EDUC 5933). Candidates demonstrated proficiency in applying administrative principles, analyzing data, developing improvement plans, and addressing school-level challenges. Faculty confirmed that current assessments accurately measure knowledge and skills required for licensure and leadership roles.

Opportunities for Improvement
Although all outcomes were met, faculty identified the need to enhance future analyses by systematically reviewing course content and student engagement during the 2025–2026 cycle. This review will focus on ensuring each course remains current, effectively aligned with accreditation requirements, and continues to reflect best practices in educational leadership preparation.
Program: Health and Sport Science, M.S.
Total Program Learning Outcomes (PLOs): 4 Met: 4 Not Met: 0
Strengths
All four outcomes met established benchmarks. Faculty reported 100% of students meeting or exceeding expectations on the Literature Review Assignment (H ED 5742), Capstone Presentation (H ED 5953), and Capstone Project (H ED 5953), and 92% meeting expectations on the Final Exam (H ED 5443). Students demonstrated strong abilities in synthesizing scholarly literature, communicating advanced knowledge, interpreting data, and conducting independent research. Faculty confirmed that current instructional and assessment strategies effectively measure student proficiency and will continue to be used in subsequent cycles.

Opportunities for Improvement
Although all outcomes were met, faculty noted that a small number of students had difficulty interpreting data on the Final Exam in H ED 5443. Planned actions include providing additional opportunities for feedback, incorporating more technology-based practice activities, and offering targeted guidance before final assessments to strengthen data analysis skills.
Program: Counseling, M.S.
Total Program Learning Outcomes (PLOs): 18 Met: 15 Not Met: 3
Strengths
Fifteen outcomes met established benchmarks. Faculty reported strong student performance across multiple measures, including ethics, cultural competence, lifespan development, career development, group counseling, addiction counseling, and school counseling. Average scores across key performance indicators (KPIs) ranged from 3.31 to 4.19, exceeding the target score of 3. Students consistently demonstrated proficiency in professional counseling orientation, diagnostic processes, and applied practice skills. Faculty confirmed that existing instructional methods and assessment strategies effectively support student learning and will be maintained.

Opportunities for Improvement
Three outcomes were not met: Group Counseling and Group Work, Assessment and Diagnostic Processes, and Research and Program Evaluation on the CPCE exam. Students scored below the national average in both Fall 2024 and Spring 2025. Faculty determined that these areas will be monitored closely throughout the 2025–2026 academic year before implementing curricular revisions. Additional actions include reviewing course-level alignment with national standards, evaluating CPCE section performance trends, and reassessing instructional emphasis to address recurring gaps.

College of Education Reflection and Plans for Ay 2025-2026.
College-Level Reflection
During the annual assessment cycle, college leadership and department chairs jointly reviewed program-level data and departmental reflections to examine patterns in candidate performance, assessment quality, and alignment across programs. Overall results indicate strong student achievement across departments, with most program learning outcomes met or exceeded and evidence of effective instructional practices and curricular coherence. Through this collaborative review, common areas for continued improvement were identified, including strengthening assessment literacy, refining alignment with external certification and professional standards, enhancing data-driven decision-making, improving instructional scaffolding where outcomes were narrowly missed, and ensuring assessment authenticity in response to emerging challenges such as increased AI use.

Departmental Action Plans (AY 2025–2026)
In response to the college-wide review, departments developed targeted action plans for AY 2025–2026 aligned with program-specific assessment results, disciplinary standards, and accreditation or licensure expectations. The Department of Curriculum and Instruction will focus on aligning Special Education curriculum maps with current state testing frameworks and strengthening instruction in data-driven decision-making to support candidates’ effective use of formative and summative assessment data. The Educational Leadership department will prioritize refining course-level assessments and program checkpoints to support student progression and completion, along with enhancing formative feedback and assignment alignment to improve assessment consistency. Within Health and Kinesiology, planned actions include refining instructional strategies and assessment practices to ensure authenticity in response to increased AI use, strengthening alignment with updated professional standards, and expanding experiential and applied learning opportunities. The Department of Psychology and Counseling will concentrate on analyzing preliminary data from newly implemented departmental assessments and continuing to monitor external examination results to determine whether targeted curricular adjustments are warranted.

III-4
College of Liberal Arts Summary of Program Assessment Results
Narrative: 
Program: General Studies, BGS
Total Program Learning Outcomes (PLOs): 3  Met: 3  Not Met: 0

Strengths
All outcomes were met, with 89% of students demonstrating knowledge and reflection across all three capstone portfolio questions. Faculty confirmed that students effectively articulated connections among their three minors, demonstrated more profound knowledge in each area, and explained how the BGS degree supports future goals. For future analyses, the consistently high performance suggests that the program can continue refining the evaluation of reflective responses to ensure the capstone remains a strong indicator of student learning across diverse academic pathways. 

Opportunities for Improvement
No outcomes were reported as not met. Faculty documented no revisions to measures and elected to maintain the current assessment strategy, which centers on evaluation of the capstone portfolio.

Program: Art, BFA
Total Program Learning Outcomes (PLOs): 3 Met: 3 Not Met: 0

Strengths
All outcomes were met, with 100% of students completing the senior exhibition or portfolio across all assessed semesters. Faculty noted that students consistently demonstrated the aesthetic judgment, technical skill, and conceptual development required to mount a public exhibition. For future analyses, the program can continue refining how portfolio evidence is examined across PLOs to ensure the exhibition process remains an effective and comprehensive measure of students’ mastery of tools, aesthetics, and critique.

Opportunities for Improvement
All outcomes were achieved, and faculty did not identify any revisions to the current assessment measures. The program plans to continue using the existing capstone exhibition and portfolio evaluations as they stand, as no adjustments were deemed necessary for the coming cycle.

Program: Drama, BA
Total Program Learning Outcomes (PLOs): 2 Met: 2 Not Met: 0

Strengths
Both outcomes were met. Students demonstrated strong performance on the Production Review and Play Research Presentation, with only one student falling below the benchmark in each measure. Faculty noted that students were able to articulate critical observations, support opinions with examples, and present clear research on theatrical works within their historical and cultural contexts. For future analyses, the faculty plan to review how subjective and objective components are balanced within the assessments to ensure continued consistency and clarity in evaluating analytical skills.

Opportunities for Improvement
Although all outcomes were achieved, the faculty identified the need to revisit the Production Review measure to increase its objective rigor. Planned revisions include refining the assessment to ensure that objective analysis is incorporated alongside subjective response. Faculty also indicated that minor adjustments may be made to strengthen the clarity and accountability of the current evaluation process for future cycles.
Program: Communication Studies, BA
Total Program Learning Outcomes (PLOs): 8 Met: 8 Not Met: 0
Strengths
All eight outcomes were met. Students consistently achieved the required benchmarks across assignments, exams, presentations, and projects in COMM 2213, COMM 2313, COMM 2453, COMM 3043, COMM 3403, and COMM 3453. Faculty noted that students demonstrated effective delivery of oral presentations, applied communication concepts across contexts, and showed progress in managing communication anxiety. For future analyses, the faculty plan to review courses where outcomes are assessed but not currently reported and consider adding additional measures to capture performance more comprehensively.

Opportunities for Improvement
Although all PLOs were met, the faculty identified several areas for refinement in future cycles. For PLOs 1, 4, 5, 6, and 8, faculty will review the curriculum map to determine where outcomes are being assessed but not yet documented, with the intent to incorporate additional measures in subsequent reports. Faculty also intend to evaluate outlining instruction in COMM 2213 to provide further assessment data and ensure greater alignment between preparatory work and final presentations. In addition, for PLO 3, the faculty plan to discuss adding a capstone-level assessment to compare upper-level mastery with introductory performance.
Program: Media Studies, BA
Total Program Learning Outcomes (PLOs): 8 Met: 8 Not Met: 0
Strengths
All eight outcomes were met. Faculty reported that students successfully demonstrated proficiency across a range of skills, including visual analysis, editorial writing, applied research, and critical engagement with media. Assignments such as the Film Analysis, Artist Profile, Quantitative Studying Survey, Research Assignment, Final Exam, Applying Race and Cultural Identity, Social Media Influencers Discussion, and Public Intellectual Project all met the 80% benchmark. Faculty noted that aligning course activities with PLOs yielded strong results and expressed interest in refining assessment consistency across instructors to strengthen future analyses.

Opportunities for Improvement
Although all outcomes were achieved, the faculty identified several areas to refine future assessments. For PLO 1, instructors will discuss minor adjustments to ensure consistent application of the performance criteria across sections. For PLO 2, faculty noted the need to re-evaluate the Artist Profile assignment to improve clarity in scoring and better support objective assessment. For PLO 3, faculty will review how the Quantitative Studying Survey is integrated to ensure it continues to measure research application effectively. Faculty also plan to monitor the Applying Race and Cultural Identity measure in PLO 7 to determine whether additional guidance could improve student responses.
Program: Criminal Justice, BS
Total Program Learning Outcomes (PLOs): 1 Met: 1 Not Met: 0
Strengths
The outcome was met. Students exceeded the 70% benchmark on the Core Exam in CRJ 3013 Criminal Law I, with an aggregate curriculum score of 87.93% and a course-level score of 93.2%. Faculty confirmed that students demonstrated strong knowledge of major crimes and related legal concepts. For future analyses, the consistently high performance provides an opportunity to review how exam data can be tracked longitudinally to strengthen insight into student mastery across cohorts.

Opportunities for Improvement
No outcomes were reported as not met. Faculty indicated that no action steps or revisions were needed for this assessment cycle and elected to maintain the current exam measure as implemented in CRJ 3013.
Program: Cyber Security, BS
Total Program Learning Outcomes (PLOs): 4  Met: 0  Not Met: 4
Strengths
No outcomes were reported as met; however, the program outlined foundational expectations for future assessment cycles. The PLO 1 measure established a clear benchmark—that 70% of students in CRJ 3563 Introduction to Cyber Security should earn a C or better—providing a defined structure for evaluating students' understanding in upcoming analyses. The practicum expectations also set a comprehensive framework for assessing applied skills, clarifying how practical exams will evaluate problem-solving, technical proficiency, and ethical conduct. These established criteria position the program to refine its measurement strategies and gather meaningful data in future cycles.

Opportunities for Improvement
All four outcomes lacked reported results. PLO 1 included a defined exam benchmark in CRJ 3563, but no results or action steps were documented, indicating the need to collect data for future evaluation. PLOs 2, 3, and 4 did not include measures, suggesting that establishing and implementing assessment tools will be necessary to evaluate student competency. The practicum’s practical exam—aligned with PLO 3—also showed no results or actions, indicating the need to gather performance data and determine whether the 90% practical application target is appropriate. Collectively, these gaps point to the need to develop, apply, and document measures across all PLOs to support future assessment cycles.
Program: Legal Studies, BS
Total Program Learning Outcomes (PLOs): 5  Met: 5  Not Met: 0
Strengths
All outcomes were met. Students exceeded the 70% benchmark across all capstone-level assessments, demonstrating proficiency in legal foundations, research skills, writing, civil and criminal procedure, and ethics. Reported aggregate scores ranged from 87.77% to 95.93% across courses such as CRJ 4593 Law Office Management and Ethics, CRJ 3413, and CRJ 4433. For future analyses, the consistently high performance across multiple capstone measures provides a solid basis for continued monitoring of how these summative assignments reflect students’ cumulative learning.

Opportunities for Improvement
No outcomes were reported as not met, and faculty identified no revisions to existing measures. All PLOs used capstone assessments, and faculty elected to maintain current evaluation practices for the next cycle.
Program: Homeland Security & Emergency Management, BS
Total Program Learning Outcomes (PLOs): 1  Met: 1  Not Met: 0
Strengths
The outcome was met. All four students in the capstone course successfully completed the comprehensive exam paper and presentation, meeting the target benchmark that 70% of students score 80 or higher. Faculty noted that the results aligned with previous years and confirmed the measure’s accuracy in evaluating students’ understanding of the origin, organization, and function of American law within the homeland security context. For future analyses, the stability of performance offers an opportunity to continue refining how capstone outcomes are tracked over time to ensure consistent evaluation of student proficiency.

Opportunities for Improvement
No outcomes were reported as not met. Faculty recorded no changes to the assessment measure and chose to continue using the existing capstone exam and presentation for future evaluation cycles.
Program: Creative Writing, BA
Total Program Learning Outcomes (PLOs): 5  Met: 5  Not Met: 0
Strengths
All outcomes were met. Students achieved or exceeded the 75% benchmark across all assessed courses, including ENGL 3143, ENGL 4153, ENGL 4163, DRAM 4513/ENGL 4433, ENGL 3543/3643, ENGL 3773/3883, and ENGL 4853. Faculty confirmed strong student performance in genre study, application of craft and theory through workshop models, completion of deadline-driven writing projects, engagement with literature and professional writing, and the development of a substantial capstone portfolio. Because each measure returned 100% completion at or above the required threshold, future analyses may focus on refining how portfolio- and grade-based assessments capture distinctions in mastery as the program continues to monitor student learning.

Opportunities for Improvement
No outcomes were reported as not met. Across all PLOs and associated measures, faculty documented no actions or revisions and elected to maintain current assessment practices for future cycles.
Program: English, BA
Total Program Learning Outcomes (PLOs): 5 Met: 5 Not Met: 0
Strengths
All outcomes were met. Students met the 80% benchmark across introductory, intermediate, and capstone assessments, including the Professional Pre-/Post-Assessment and Metacognitive Process Essay in ENGL 2001 and ENGL 4992. Results for PLOs 2–5 were similarly consistent across the Professional Materials Assessment, Research Proficiency Assignment, Cumulative Portfolio, Critical Portfolio, and Professional Planning Exercise. Faculty noted that results aligned with previous cycles, suggesting stable measures across reading, writing, research, critical thinking, intercultural engagement, and professional goal development. For future analyses, the steady patterns across assessment points give the program a strong foundation for examining how cumulative measures—particularly the capstone portfolio—can continue to track developmental growth across the major.

Opportunities for Improvement
No outcomes were reported as not met. Faculty documented no revisions to measures and indicated that current assessments would be maintained for future evaluation cycles.
Program: English Education, BAED
Total Program Learning Outcomes (PLOs): 5 Met: 5 Not Met: 0
Strengths
All outcomes were met. Across PLOs 1–5, candidates achieved 100% success on every required assessment—including the Critical Issues Cumulative Assessment, Content Unit Plan, Full Internship Experience, PPAT, Social Justice Literacies Assessment, AntiRacist Text Selection Rationale, OSAT English 107, Work Sample Project, and Teacher Candidacy Interviews. Faculty consistently maintained existing assessment strategies and reported plans to continue collecting data for the NCTE SPA cycle. For future analyses, the wide distribution of measures across internships, coursework, and certification exams provides a strong basis for examining how these assessments reflect candidate development throughout the program.

Opportunities for Improvement
No PLOs were reported as not met, and faculty identified no revisions to any assessment measures. Across all PLOs, faculty elected to maintain each existing tool—including the OSAT, PPAT, unit plans, internship evaluations, portfolio elements, and social justice assessments—and to continue collecting data for future NCTE SPA reporting cycles.
Program: Spanish, BA
Total Program Learning Outcomes (PLOs): 6 Met: 5 Not Met: 1
Strengths
Five outcomes were met. Students demonstrated strong speaking proficiency on the ACTFL OPIc, with both seniors achieving ratings at or above the Advanced Low target, and consistent performance trends across multiple assessments. Reading and listening scores on the Avant STAMP 4S also met benchmarks, with both students achieving Advanced Low in reading and one exceeding expectations in listening. Research papers in SPAN 3113, SPAN 4223, SPAN 3123, SPAN 4503, SPAN 4951, and SPAN 3503 consistently met or exceeded the 70% threshold, reflecting students’ ability to analyze cultural and linguistic diversity, interpret historical and cultural contexts, and produce formal academic writing. For future analyses, the stable results across advanced coursework provide an opportunity to continue refining how external standardized measures and course-based writing assignments work together to capture student proficiency over time.

Opportunities for Improvement
One outcome was not met. For PLO 2, no data were available for the SPAN 4123 and SPAN 4573 semester papers due to a departing faculty member, and the faculty noted that the outcome and associated measures will need to be reconsidered. In addition, both students fell short of the target on the Avant STAMP 4S writing assessment, prompting faculty to continue gathering data with this measure to determine whether adjustments are needed. Faculty also noted that variations in student performance between OPIc and STAMP speaking scores highlight the importance of monitoring how each assessment captures spontaneous production. 
Program: Spanish Education, BAED
Total Program Learning Outcomes (PLOs): 14  Met: 5  Not Met: 9
Strengths
Five outcomes were met. Students met expectations in SPAN 4951 Senior Seminar for oral proficiency (PLO 1), interpretive reading (PLO 2), presentational speaking (PLO 3), and presentational writing (PLO 4). However, no students were enrolled in the course this cycle. In the content-area domain, one student met the target in SPAN 3503 Introduction to Hispanic Literature by demonstrating appropriate interpretation of literary texts reflecting Hispanic cultural traditions (PLO 4 – Cultures, Linguistics, Literatures, & Concepts). Faculty noted that these measures remained stable and aligned with prior expectations. For future analyses, the program may continue to review how these established measures function as candidate enrollment increases, ensuring that assessments of language proficiency and cultural knowledge remain effective indicators of readiness.

Opportunities for Improvement
Nine outcomes were not met due to missing assessment data or incomplete coursework. For several PLOs tied to SPAN 4043 Methods of Teaching World Languages—including language acquisition principles, supportive learning environments, instructional planning standards, materials selection, assessment-informed instruction, and professional development—no results were available because the sole Spanish Education major was enrolled in the course. Still, the faculty member’s departure prevented the collection of assignment data. Measures associated with SPAN 4123 Advanced Spanish Grammar and SPAN 4573 Survey of Spanish Linguistics could not be completed due to a student's withdrawal and lack of enrollment, respectively. Faculty concluded that the program must review its current PLOs in light of having only one enrolled primary, missing data tied to faculty departure, and the impending sunset of the degree program.
Program: Advocacy and Justice Studies, BS
Total Program Learning Outcomes (PLOs): 4 Met: 4 Not Met: 0
Strengths
All four outcomes were met. Students consistently achieved or exceeded the 70% benchmark across multiple measures in CRJ 1733 Advocacy, Policy & Justice, including critical analysis papers, discussion board participation, and the nonprofit organization analysis project. Faculty reported that students demonstrated a strong understanding of key issues in advocacy and justice studies, the role of nonprofit organizations, and approaches to community change. In SOC 4993 Practicum, both students completed their internship experiences, meeting the program’s immersive learning expectations. For future analyses, the stability of these results provides the program with an opportunity to continue examining how writing-based and discussion-based assessments capture student growth across advocacy knowledge and applied engagement.

Opportunities for Improvement
No outcomes were reported as not met. Faculty recorded no revisions to existing measures, electing to maintain the current combination of critical analysis assignments, discussion board work, project-based assessment, and the practicum experience for subsequent evaluation cycles.
Program: Geography and Sustainability Studies, BA
Total Program Learning Outcomes (PLOs): 5  Met: 5  Not Met: 0
Strengths
All five outcomes were met. The student completing the program achieved scores at or above the required benchmark on every capstone-aligned assessment, including the analytical paper (PLO 1), research paper (PLO 2), quantitative project paper (PLO 3), civic engagement requirement (PLO 4), and graduation exit survey (PLO 5). Performance levels ranged from 3 to 4 on the respective DOE rubrics, meeting or exceeding the minimum score of 3, and the exit survey surpassed the required score of 44. Faculty reported no needed changes to any measures. For future analyses, the consistency across multiple rewritten capstone assignments provides a strong framework for continued monitoring of how each measure captures advanced proficiency in geographic reasoning, quantitative literacy, and civic engagement.

Opportunities for Improvement
No outcomes were reported as not met. Faculty documented no revisions or planned adjustments and elected to continue using the existing capstone assignments and survey measures in the next assessment cycle. 
Program: History, BA
Total Program Learning Outcomes (PLOs): 6 Met: 6 Not Met: 0
Strengths
All six outcomes were met. Students consistently reached or exceeded the 70% benchmark across a wide set of direct measures in survey, methods, and capstone courses. Post-test performance in HIST 1113, 1213, 1483, 1493, 2713, and 2723 showed substantial gains, with significant majorities meeting thresholds and demonstrating score improvement from pre-tests. Faculty noted that recent revisions—such as simplifying and standardizing post-tests and reducing the number of Senior Seminar quizzes—produced more consistent results without diminishing performance. Research measures in HIST 3393 and HIST 4951 also showed high achievement, confirming that students are meeting expectations in historical thinking and scholarly writing. For future analyses, the program’s streamlined assessments create a solid baseline for examining how consistency across sections supports long-term tracking of student learning.

Opportunities for Improvement
Faculty documented planned adjustments to strengthen future assessment cycles. For PLO 2, faculty plan to incorporate data from newly developed assessments alongside current measures. For PLO 3, faculty will revise the second measure by implementing a research paper portfolio beginning in Fall 2025 to reflect better student development in writing scholarly papers. For PLO 6, faculty noted ongoing curriculum revision to refine assessments that could be improved while maintaining those that already function effectively. Across all PLOs, faculty will continue to examine American history survey assessments to ensure that the new standardized post-tests accurately reflect student learning.
Program: Political Science, BA
Total Program Learning Outcomes (PLOs): 4 Met: 3 Not Met: 1
Strengths
Three outcomes were met. Students demonstrated strong critical thinking skills in POLS 2813: Introduction to Political Theory, with most performing at the Objective or Satisfactory levels on the DOE rubric. In POLS 4413 American Foreign Policy, 86% of students met or exceeded the benchmark for critical reading and writing, showing the ability to evaluate sources and construct analytic arguments. Quantitative proficiency was also confirmed in POLS 3083, Scope and Methods of Political Science, with the majority of students performing in the satisfactory or exemplary range across calculations, problem-solving, interpretation, and data presentation. For future analyses, these results provide a solid baseline for refining assignment-level scoring practices and documenting rubric dimensions to ensure consistent reporting across instructors.

Opportunities for Improvement
One outcome was not met. Faculty noted that assessment of civic engagement activities in the capstone portfolio lacked sufficient evaluative detail, prompting plans to revisit how students’ service reflections are collected and reviewed. The exit survey also requires reassessment to ensure alignment between intended outcomes and the skills it measures. In addition, faculty identified the need to revise the portfolio structure so that submitted papers better reflect the program’s stated objectives; this includes reworking portfolio procedures and discussing broader curriculum adjustments. Across these measures, faculty will continue meeting to redesign the capstone portfolio and its artifacts to ensure future assessments more accurately capture student learning.
Program: Social Studies Education, BAED
Total Program Learning Outcomes (PLOs): 8 Met: 3 Not Met: 5
Strengths
Three outcomes were met. PLO 6 showed successful student performance on certification assessments, with 75% passing the OSAT and one student passing the PPAT on the second attempt. PLO 7 was also met, with 88% of candidates passing the PPAT, demonstrating their ability to use standard academic and subject-specific language in internship-based tasks. The program maintained established assessment strategies across all measures, noting that existing evaluations—particularly the certification exams—are functioning reliably. For future analyses, the program’s consistent certification data provide a stable foundation for examining how performance in courses and internship tasks aligns with licensure outcomes.

Opportunities for Improvement
Five outcomes were not met due to unavailable or incomplete data. For PLOs 1 and 2, all measures lacked results because the incoming faculty member did not have access to prior course data; the faculty plan to maintain the current assessments but will need to collect new data in the next cycle. PLOs 3 and 4 had no measures on record, indicating an immediate need to establish assessment tools aligned with instructional strategies and year-long planning expectations. For PLO 5, multiple measures—such as lesson planning, internship journals, unit plans, and observation-based evaluations—reported no data; the new professor will retain the existing strategies but must gather results moving forward. Finally, for PLO 8, the digital resources and virtual lesson measures lacked data, indicating that future cycles must ensure the systematic collection of technology-integration evidence. Together, these gaps underscore the need to rebuild the program’s assessment dataset under new faculty leadership and to reestablish consistent data-collection procedures.
Program: Sociology, BA
Total Program Learning Outcomes (PLOs): 9 Met: 9 Not Met: 0
Strengths
All nine outcomes were met. Students consistently achieved the 70% benchmark across multiple measures in SOC 1113, SOC 4313, SOC 4613, and SOC 4951. Course grades in SOC 1113 were strong, with 94% of students meeting the target across all applicable PLOs. In research methods (SOC 4313), 88%–100% of students met expectations on the research proposal, and in SOC 4613, the majority passed theory exams at or above the benchmark. The capstone course demonstrated particularly high performance, with 100% of students meeting expectations on both the comprehensive exam and the theoretical analysis paper. For future analyses, the consistent success across introductory, methods, theory, and capstone assessments offers a stable base from which to refine how common assignments and exam structures—planned for implementation beginning in 2026—support long-term tracking of student mastery.

Opportunities for Improvement
Although all outcomes were met, the faculty outlined several steps to strengthen future assessment cycles. For PLOs assessed in SOC 1113, common assignments will be introduced beginning in 2026 to improve consistency and comparability. Across PLOs using exams or major assignments in SOC 4313, SOC 4613, and SOC 4951, faculty chose to maintain current strategies but noted that the new standard measures will enhance alignment across courses. Measures in the professional seminar will remain unchanged, reflecting satisfaction with current outcomes while continuing to contribute to the updated assessment structure planned for upcoming years.
Program: Social Work, BSW
Total Program Learning Outcomes (PLOs): 9 Met: 9 Not Met: 0
Strengths
All nine outcomes were met. Students consistently exceeded the 80% benchmark across both course-based and field-practice assessments. In SOWK 4873, SOWK 4003, SOWK 2013, SOWK 4313, SOWK 4863, SOWK 4673, and SOWK 4013, benchmark attainment ranged from 82% to 100%, and in SOWK 4984, field evaluations repeatedly confirmed 89%–97% proficiency. Faculty reported that competencies in ethics, ADEI engagement, research design, policy analysis, group facilitation, assessment, intervention, and evaluation were all demonstrated at high levels. Because each competency exceeded expectations, the faculty elected to maintain all assessment strategies. For future analyses, the program’s consistently strong dual-measure structure across coursework and practicum provides a solid base for continued monitoring of how students demonstrate CSWE competencies in both instructional and applied settings.

Opportunities for Improvement
No outcomes were reported as not met. Across all nine competencies, faculty recorded no revisions or new actions and will continue using the current assignments and field-practice evaluations to support future assessment cycles. 
Program: Public Relations, MA
Total Program Learning Outcomes (PLOs): 7 Met: 4 Not Met: 3
Strengths
Four outcomes were met. Students achieved the required performance levels in PR 5453, demonstrating strong abilities in influencing public opinion through public relations campaign portfolios (PLO 4), understanding the public relations discipline through overall course completion (PLO 5), writing press releases for a global audience in PR 5063 (PLO 6), and communicating PR strategies effectively through advertising campaign presentations in PR 5433 (PLO 7). Faculty noted that all students met expectations across these measures, confirming the effectiveness of current assignments. For future analyses, these consistently high results provide a reliable foundation for examining how applied, hands-on assessments continue to support student mastery across writing, strategy, and campaign development.

Opportunities for Improvement
Three outcomes were not met because no results were submitted for PLOs 1–3. In PR 5533, the crisis communication case study lacked assessment data and will require full implementation in the next cycle. The branding project in PR 5623 also yielded no reported results, underscoring the need for consistent data collection to assess students’ ability to manage brand reputation. Additionally, the research presentation measure in PR 5103 yielded no results, underscoring the importance of gathering evidence of students' proficiency in evaluating and measuring change. Across all three PLOs, faculty will need to ensure that assessment data are collected and documented to support future evaluation and decision-making. 
Program: Criminal Justice, MS
Total Program Learning Outcomes (PLOs): 7 Met: 7 Not Met: 0
Strengths
All seven outcomes were met. Students demonstrated consistent achievement across capstone projects, theses, comprehensive exams, and course-based assessments. For PLO 1, 11 of 12 students completed the capstone experience. In PLO 2, all students in CRJ 5033 passed with an aggregate score of 76.33%. PLO 3 was met through the successful demonstration of administrative knowledge in the capstone course, despite CRJ 5293 not being offered. For PLO 4, 14 students in CRJ 5063 exceeded expectations with an aggregate score of 86.23%. Research proficiency (PLO 5) was confirmed through CRJ 5053 results, with 8 of 9 students passing, achieving an aggregate score of 90%. PLOs 6 and 7 were also completed, with 11 of 12 students meeting the benchmark through thesis defenses or capstone papers, for an average of 88.17%. For future analyses, this broad set of aligned measures provides a strong platform for monitoring how capstone, thesis, and comprehensive exam performance continues to reflect mastery across theoretical, administrative, legal, and methodological domains. 

Opportunities for Improvement
No outcomes were reported as not met. Faculty indicated that no changes were needed and will continue using the current assessment measures, including capstone projects, theses, comprehensive exams, and course-based evaluations, in upcoming cycles.
Program: Applied Geographic Information Systems, MS
Total Program Learning Outcomes (PLOs): 6 Met: 6 Not Met: 0
Strengths
All six outcomes were met. Students consistently achieved the required benchmark of earning a B or better across GEOG 5833, GEOG 5453, GEOG 5853, and GEOG 5803, demonstrating proficiency in spatial database design, project management techniques, scripting for geospatial automation, and evaluation of information sources. Faculty also confirmed successful capstone or thesis completion within the expected timeframe, noting that no students have fallen outside the 4-year requirement. For future analyses, these stable results provide a solid foundation for examining how course-based performance and capstone completion patterns continue to reflect students’ applied geospatial competencies.

Opportunities for Improvement
No outcomes were reported as not met. Faculty made no revisions to any assessment measures and will continue using the existing benchmarks, course evaluations, and capstone completion tracking in upcoming cycles.
Program: American Studies, MA
Total Program Learning Outcomes (PLOs): 5 Met: 5 Not Met: 0
Strengths
All five outcomes were met. Students demonstrated consistent success across both capstone pathways—thesis completion and comprehensive exam with internship. All five students who began a thesis or internship successfully passed their chosen option, showing proficiency in interdisciplinary research methods, theoretical and methodological approaches, knowledge of significant movements in the American experience, and the ability to produce written or oral work evaluated by an interdisciplinary faculty committee. For future analyses, the program’s long-standing capstone structure provides a stable framework for examining how completion patterns continue to reflect students’ interdisciplinary readiness.

Opportunities for Improvement
No outcomes were reported as not met. Faculty identified no revisions to existing measures and will continue to require the thesis or the comprehensive exam with an internship as the capstone requirement in future cycles.
Program: English, MA
Total Program Learning Outcomes (PLOs): 5 Met: 5 Not Met: 0
Strengths
All outcomes were met. Students demonstrated practical research skills through thesis and portfolio work in ENGL 5993, with results showing consistent success in meeting expected norms across program emphases. In ENGL 5033, students met benchmarks for both the research framework assignment and the critical debate analysis, demonstrating strong foundational research skills. Scholarly writing skills were consistently shown in ENGL 5313 and ENGL 5993, and all measures tied to theoretical knowledge and understanding of major literary movements showed performance aligned with previous assessment cycles. For future analyses, the program’s combination of early-course assessments and culminating portfolio/thesis evaluation offers a stable framework for examining how students’ research, writing, and theoretical development progress throughout the degree. 

Opportunities for Improvement
No outcomes were reported as not met. Faculty recorded no revisions to any measures across the five PLOs and will continue using the existing assessment framework, including ENGL 5033, ENGL 5313, and the thesis/teaching portfolio, for future cycles.

College of Liberal Arts Reflections and Plans for AY 2025-2026.
The College of Liberal Arts has reviewed the assessment reports for this year, and find that they are an accurate reflection of the efforts to ensure quality education in the diverse programs within the college.

Across the 22 programs (19 Undergraduate, 3 graduate), the majority find that their assessments reflect success in meeting outcomes. In the few that fail to meet outcomes, the majority have identified inconsistencies in collecting data, in reporting the data, or in having adequate time to complete a cycle for measurement of the data.
 
The college will continue to work with the Student Learning Assessment coordinator, department chairs, and program chairs to strengthen the assessment processes. In the upcoming year, we will work to ensure that the assessments are properly aligned with student learning outcomes so that the measurements offer meaningful feedback to help us shape our programs.

III-5

College of Science and Health Professions Summary of Program Assessment Results
Narrative: 
Program: Chemistry, BS*
Total Program Learning Outcomes (PLOs): 6 Met: 6 Not Met: 0

Strengths
All six outcomes were met. Students demonstrated proficiency across chemical knowledge, laboratory skills, communication, research, literature analysis, and problem-solving. In PLO 1, 73% met the DUCK exam benchmark, meeting the 70% threshold. Laboratory performance in CHEM 4412 showed that all students who completed the course achieved the required standard for PLO 2. Communication measures for PLO 3 were strong across CHEM 3315, 4714, and 4412, with all but one student meeting expectations in notebook writing and all students meeting expectations in written and oral presentations. Research expectations for PLO 4 were met through successful completion of CHEM 4412 and CHEM 4911, as well as computational work in CHEM 4623. Students also achieved the literature analysis benchmark in CHEM 3131 for PLO 5 and met the problem-solving benchmarks in quantitative, physical, and quantum chemistry courses for PLO 6. For future analyses, the consistently strong performance across exam-based, laboratory, and research-driven measures provides a solid foundation for continued tracking of how these varied assessments capture growth across upper-division coursework.

Opportunities for Improvement
No outcomes were reported as not met. Faculty noted that no action steps or revisions were needed for any PLO and will continue using the current assessment measures, including the DUCK exam, laboratory evaluations, notebook and presentation assessments, research requirements, literature assignments, and problem-solving evaluations, in subsequent cycles.
Program: Freshwater Sciences, BS
Total Program Learning Outcomes (PLOs): 6 Met: 5 Not Met: 1
Strengths
Five outcomes were met. Students demonstrated strong knowledge of biotic and abiotic components of streams, with all students in BIOL 3623 earning macroinvertebrate identification certification at scores above 90% (PLO 2). Workforce-related outcomes also met expectations, as 60% of students who completed SCI 1621 continued to Senior Seminar, meeting the program’s 50% target (PLOs 4 and 7). Students further met expectations in SCI 3543 by completing the final Water Regulation project (PLO 5). In the senior seminar, all students exceeded the 70% benchmark on the final literature review, showing strong communication fluency (PLO 6). For future analyses, the program’s consistent success across certification exams, applied coursework, and capstone activities offers a solid base for refining how these measures continue to capture student progression through the major.

Opportunities for Improvement
One outcome was not met. In GEOL 1114, only 48% of students met the hydrologic cycle benchmark for PLO 1, prompting faculty to discuss adopting a revised measurement tool that isolates freshwater majors from the broader general education population. Faculty noted that the goal itself may need revision and that identifying a more targeted assessment will be essential for evaluating this outcome in future cycles.
Program: Integrative Biology, B.S.
Total Program Learning Outcomes (PLOs): 9 Met: 9 Not Met: 0
Strengths
All nine outcomes were met. Students demonstrated mastery of foundational biological concepts in BIOL 1013 through significant gains from pre- to post-test, and 96% met laboratory benchmarks in BIOL 1011 (PLO 1). Senior Seminar students met or exceeded ETS Major Field Test targets across overall biology, organismal biology, and population biology/evolution/ecology (PLOs 4 and 5). Students also performed well in critically analyzing scientific literature, with 83%–100% earning at least 75% on scientific critiques across campuses (PLO 6). In BIOL 3114 Genetics Lab, 75.6% of students who completed the assignment met the data-analysis benchmark (PLO 7), and all students who completed the scientific method assignment in BIOL 4621 achieved the required score (PLO 8). Students also reached the oral/written communication benchmark in BIOL 3114 presentations, with all students scoring at least 70% (PLO 9). For future analyses, the broad distribution of results across introductory, intermediate, and advanced coursework provides a strong structure for continued monitoring of how foundational and capstone-level measures collectively reflect student development.

Opportunities for Improvement
Although all outcomes were met, faculty identified several refinements for future assessment cycles. For PLO 6, the faculty recommended revising the measurement target to account for students who do not submit required critiques and to ensure more transparent reporting of submission-based benchmarks. For PLO 9, faculty noted the need to revisit the Genetics Lab presentation measure to determine whether a shared upper-division assignment across campuses may better support consistent assessment. No action steps were proposed for other PLOs, as all targets were met, and existing measures will be maintained.
Program: Mechanical Engineering, B.S.
Total Program Learning Outcomes (PLOs): 6 Met: 6 Not Met: 0
Strengths
All six outcomes were met. Students consistently achieved the benchmark of earning a C or better across a wide range of foundational and upper-division engineering courses, including ENGR 1003, ENGR 3133, ENGR 3213, ENGR 3263, ENGR 3513, ENGR 3653, and ENGR 3813. Course results in statics, dynamics, thermodynamics, fluid mechanics, circuit theory, and introductory engineering demonstrated full attainment of expectations on assignments, exams, quizzes, projects, and laboratory assessments. Capstone-aligned laboratory courses in fluids and thermal engineering also showed that students met standards in experimentation, data analysis, engineering judgment, and communication. For future studies, the breadth of consistently met benchmarks across multiple instructional modalities—from problem-solving assignments to hands-on labs—provides a strong baseline for monitoring how curricular adjustments affect student mastery across the major.

Opportunities for Improvement
Although all outcomes were met, the faculty identified several areas for improvement to strengthen future assessments. Across ENGR 3263, ENGR 3513, and ENGR 3653, faculty are revising lecture content and in-class examples to improve clarity and student comprehension. In ENGR 3133 and ENGR 3213, faculty plan to gradually expand the use of step-by-step in-class examples to enhance learning. Faculty also intend to add new hands-on projects in ENGR 3813, ENGR 3852, and ENGR 3662 to allow students to design, build, and test experimental facilities that reinforce engineering design skills. Additional revisions in ENGR 3662 will provide students with greater opportunities to develop and present experimental procedures independently. Finally, the faculty plan to increase enrollment in ENGR 3852 through outreach efforts, ensuring stronger team-based learning opportunities in future cycles.
Program: Physics, B.S.
Total Program Learning Outcomes (PLOs): 9 Met: 7 Not Met: 2
Strengths
Seven outcomes were met. Students demonstrated strong quantitative and mathematical problem-solving abilities in PHYS 2115 and PHYS 3613, where results indicated high levels of success across PLOs 1–4. Experimental analysis skills were also achieved, as students met expectations when interpreting data and analyzing results in PHYS 2115. Students met benchmarks in identifying experimental uncertainty and error, and results for PLO 6 confirmed that students could interpret experimental data to compare theoretical and experimental outcomes. For future analyses, consistent achievement across exam-based and performance-based measures provides a solid foundation for refining how upper-division laboratory work continues to capture the depth of experimental reasoning.

Opportunities for Improvement
Two outcomes were not met due to missing measures. PLO 5 and PLO 8 lacked assessment tools, and no results were recorded. Faculty will need to establish or reinstate appropriate measures for designing experiments and presenting research in AIP-consistent formats. PLO 9 also lacked a documented measure, indicating the need to identify or develop an assessment that captures students’ ability to communicate research to general audiences. Ensuring that all PLOs have active, clearly defined measures will be essential for future assessment cycles.
Program: Computer Science, BS
Total Program Learning Outcomes (PLOs): 8 Met: 5 Not Met: 3
Strengths
Five outcomes were met. Students demonstrated strong performance in communicating technical ideas (PLO 1), programming in multiple languages (PLO 2), designing algorithms (PLO 3), explaining core elements of computer science theory (PLO 7), and applying the software development process (PLO 8). Benchmarks were consistently achieved across CS 2014, CS 2163, CS 3033, CS 3173, CS 3343, and CS 4233, with results ranging from 63.6% to 97% and capstone performance exceeding 89%. Faculty noted that no revisions were needed for these measures and confirmed that the current assessments in exams, assignments, and capstone work effectively captured students’ developing and advanced competencies. For future analyses, the stability of results across introductory, intermediate, and capstone courses provides a strong basis for reviewing how preparation in earlier courses supports mastery in advanced work.

Opportunities for Improvement
Three outcomes were not met. In PLO 4, the mastered-level assessment in CS 3403 yielded an average score of 74%, which is below the 80% benchmark, due to inconsistent preparedness linked to course rotation and prerequisite availability. For PLO 5, the mastered-level measure in CS 4203 fell short of the target, with an average of 70.3%, again attributed to challenges in prerequisite sequencing. PLO 6 was also not met, as the mastered-level survey in CS 4203 scored 74.6%, below the required 80%, with faculty reporting reduced collaboration opportunities in online formats. Faculty noted these issues stem from course scheduling patterns and gaps in student readiness, and they emphasized the need for continued work to address course rotation and prerequisite enforcement in future assessment cycles.
Program: Mathematics, BS
Total Program Learning Outcomes (PLOs): 8 Met: 8 Not Met: 0
Strengths
All eight outcomes were met. Students consistently met the required benchmarks on the Math Competency Exam and in Senior Seminar (MATH 4723), achieving a 70% target across content knowledge, technology use, communication skills, calculus concepts, matrix applications, and probability/statistics (PLOs 1–8). Faculty noted that the results aligned with those of previous years and remained stable, despite a small sample size. For future analyses, the program’s reliance on a comprehensive exam that covers a broad array of undergraduate mathematical content provides a strong foundation for continued monitoring of how the exam reflects cumulative learning across the major. 

Opportunities for Improvement
No outcomes were reported as not met. Faculty recorded no revisions to existing measures and will continue using the Math Competency Exam and Senior Seminar completion benchmarks in future assessment cycles.
Program: Medical Laboratory Science, BS**
Total Program Learning Outcomes (PLOs): 5 Met: 5 Not Met: 0
Strengths
All five outcomes were met. Students achieved the 80% benchmark across advanced hematology, immunohematology, clinical chemistry, immunology/serology, and microbiology, demonstrating proficiency in identifying abnormal cells, performing blood typing and crossmatching, analyzing body chemistry analytes, interpreting immunological tests, and identifying microorganisms using conventional and molecular techniques. Faculty confirmed that the use of updated textbooks, virtual differential analysis, and continued alignment with national certification expectations supported strong performance. For future studies, the program’s consistent results across laboratory-based exams provide a solid foundation for tracking how ongoing curricular updates, particularly in hematology and microbiology, continue to reinforce student competency. 

Opportunities for Improvement
No outcomes were reported as not met. Faculty noted that existing measures will be maintained and documented minor planned improvements, such as continuing to integrate computer differential exercises in hematology, reviewing immunohematology curriculum updates, and using national certification exam results to guide refinements in immunology/serology.
Program: Nutritional Sciences, BS
Total Program Learning Outcomes (PLOs): 2  Met: 1  Not Met: 1
Strengths
One outcome was met. Students applying to ACEND-accredited dietetic internships achieved the program’s benchmark, with more than 50% accepted within 12 months of graduating (PLO: Internship Acceptance). Faculty reported that this result met the national average expectation, and no changes were deemed necessary. For future analyses, the stability of this outcome provides the program with a dependable point of comparison as it continues tracking post-graduation placement.

Opportunities for Improvement
One outcome was not met. The Professional and Self-Development PLO lacked evidence of completion because the curriculum and graduate course development are still in progress and are expected to be completed by 2026. Faculty reported no actions for the current cycle, indicating that additional data collection and documentation will be needed in future assessments.
Program: Speech-Language Pathology, BS
Total Program Learning Outcomes (PLOs): 4 Met: 3 Not Met: 1
Strengths
Three outcomes were met. Students demonstrated mastery of foundational concepts (PLO 1) by meeting the 80% benchmark on the cumulative anatomy/physiology exam, language sample analysis, and audiology screenings. In PLO 2, students also met expectations on the therapy materials assignment and the aphasia/TBI case-based treatment activity. PLO 3 showed strong performance across the articulation/phonological disorder case study and the evidence-based article appraisal, with all students meeting or exceeding benchmarks. For future analyses, the program’s consistent results across applied assignments, exams, and case studies offer a solid basis for refining ongoing monitoring of students’ developing clinical and academic skills.

Opportunities for Improvement
One outcome was not met. In PLO 2, the standardized and informal language assessment measure in SLP 4213 fell short of the benchmark. Faculty addressed this by clarifying expectations, identifying required scoring components, and adding a teaching segment to support student mastery. In PLO 3, midterm and final exam results in SLP 4803 also prompted instructional adjustments, leading the instructor to switch from at-home quizzes to in-class formative assessments to improve preparedness. These actions highlight the need for ongoing refinement of measurement points and instructional supports to ensure the accurate evaluation of students’ developing assessment and neuroanatomy knowledge in future cycles.
Program: Occupational Therapy, MS
Total Program Learning Outcomes (PLOs): 4 Met: 4 Not Met: 0
Strengths
All four outcomes were met. Students demonstrated strong professional growth in OCTH 5881 through completion of 1-, 3-, and 5-year professional development plans, meeting the 100% mastery benchmark for PLO 1. For PLO 2, all students achieved entry-level practice readiness in cultural awareness, earning a score of “3 – entry-level practice ready” on the AOTA Fieldwork Performance Evaluation during Level II Fieldwork. Leadership and advocacy skills (PLO 3) were also evident, as 100% of students submitted research proposals and presented posters at the OKOTA Conference. For PLO 4, 94% of students passed the NBCOT exam within one year of graduation, exceeding the target of 90%. For future analyses, the program’s consistently strong performance across professional planning, fieldwork, research dissemination, and certification results provides a stable basis for comparing outcomes as the updated 2-year curriculum progresses.

Opportunities for Improvement
No outcomes were reported as not met. Faculty indicated that all assessment measures will be maintained in the next cycle to support comparison between the prior 31-month program and the updated 2-year curriculum. One student has not yet passed the NBCOT exam; however, no changes to the assessment method were recommended.
Program: Public Health, MPH
Total Program Learning Outcomes (PLOs): 3  Met: 2  Not Met: 1
Strengths
Two outcomes were met. Students consistently met or exceeded the 80% benchmark across multiple assignments and exam-based measures. In PLO 1, all assessed work—including grant proposals, theoretical application papers, epidemiological issue papers, epidemiology exam questions, Current Issues article reviews, and select exam questions in MPH 5533, MPH 5583, and MPH 5563—met performance targets. Results showed full attainment in public health practice skills across theory application, epidemiological reasoning, and health behavior analysis. PLO 2 was also met, as students achieved benchmarks in the theory-based intervention in MPH 5022 and the Applied Research Methods project in MPH 5223. Faculty actions focused on optimizing assignment placement and timing by moving the Applied Research Methods project to a 16-week seminar to support student comprehension and proposal development better. For future analyses, the program’s strong performance across writing-based, analytical, and exam-based assessments supports continued monitoring of how course sequencing and assignment refinement reinforce students’ applied research and public health practice skills.

Opportunities for Improvement
One outcome was not met. For PLO 2, the biostatistics exam questions in MPH 5153 did not meet the benchmark due to the course being merged with Epidemiology, necessitating an assessment redesign. The faculty plan to revise the measurement approach to align with the new combined course. Under PLO 3, the Media Brief assignment in MPH 5003 also fell short of the benchmark, and faculty will update and revise instructions to improve clarity and student performance. Additionally, faculty documented plans to revise the Applied Research Methods measurement to align with the redesigned 16-week format. These actions reflect the program’s focus on updating assignments and assessment tools to ensure alignment with revised course structures and to strengthen evaluation of cultural competence and applied public health communication in future cycles.
Program: Speech-Language Pathology, MS
Total Program Learning Outcomes (PLOs): 4 Met: 4 Not Met: 0
Strengths
All four outcomes were met. Students demonstrated strong competency across disorder etiologies, characteristics, assessment, and treatment, consistently meeting the 80% benchmark on presentations, exams, case-based assignments, counseling scenarios, AAC device projects, and supervised clinical practicum evaluations. Faculty reported that every measure—across fluency, articulation/phonology, language and literacy, diagnostics, counseling, AAC, and clinical practice—was successfully achieved, with students often exceeding expectations. Professional skills were also confirmed through successful completion of research presentations, literature reviews, professional writing assignments, and confidentiality/HIPAA evaluations. In PLO 4, all graduates passed the national Praxis exam and completed summative case studies and externships at or above the required standards. For future analyses, the program’s consistently high performance across academic, clinical, and certification measures offers a reliable basis for continued evaluation of student readiness for clinical practice.

Opportunities for Improvement
No outcomes were reported as not met. Faculty recorded no revisions to existing measures and will continue to use current assessments—including presentations, clinical evaluations, diagnostic assignments, competency exams, case studies, and externship requirements in upcoming cycles.
Program: Mathematics Education, M.Ed.
Total Program Learning Outcomes (PLOs): 6 Met: 6 Not Met: 0
Strengths
All six outcomes were met. Students demonstrated strong content knowledge by meeting the capstone exam and GPA benchmarks in MATH 5992, with all candidates earning at least 60% on the exam and maintaining a mathematics content GPA of 3.0 or higher (PLO 1). Instructional design submissions for PLOs 2 and 3 demonstrated that all candidates met the rubric expectations, reflecting the practical application of pedagogical theory, instructional strategies, and classroom-based practice. Capstone thesis papers for PLO 4 also met the required 80% benchmark, confirming students’ ability to integrate mathematics and pedagogy in applied research. Teaching observations in MATH 5992 demonstrated that all candidates met the required 80%–100% scoring range for PLO 5. Additionally, students completed EDUC 5103 with a grade of B or better for PLO 6, thereby meeting the expectations of analyzing educational research. For future analyses, the program’s consistent performance across capstone, coursework, lesson planning, and teaching evaluations provides a stable foundation for examining how these measures continue to reflect advanced professional preparation.

Opportunities for Improvement
No outcomes were reported as not met. Faculty identified no revisions across all measures and will continue to use the existing assessment tools—including the capstone exam, instructional design rubric, capstone thesis, teaching evaluation, and EDUC 5103 performance in the next cycle.

College of Science and Health Professions Reflections and Plans for AY 2025-2026.

Program assessment in the College of Science and Health Professions is a robust process supported by institutional practices. All programs in the college completed program assessment processes during 2024-2025 and the vast majority of PLOs were met. Specific programs have identified areas for improvement coupled with suggested changes or adjustments to curriculum, measurements, or processes. Program assessments are reviewed at the program, department, and college level within the College of Science and Health Professions. Plans for 2025-2026 include implementation of the changes and adjustments identified by programs during the 2024-2025 assessment process. The college also has new programs in nutritional sciences and nursing which will begin during 2025-2026 or 2026-2027; plans for 2025-2026 include development of assessment plans for each new program.


Section IV – Student Engagement and Satisfaction
IV-1
What assessments were used and how were the students selected?
Narrative: 
Northeastern State University uses an internal Student Evaluation of Classes and the NSSE to measure student satisfaction.

Course evaluations are administered via Watermark's Course Evaluations and Surveys, and summaries are tabulated by the Office of Institutional Effectiveness. The reports are then forwarded to the respective Deans.  Deans review and distribute the evaluations to the chairs, who, in turn, review the results with individual faculty.  With the online system, students in each class are contacted by email and receive a link to an online evaluation to complete. 
Faculty can access their course evaluations two days after grades are submitted through a dashboard in the system.  Course changes are continually made in response to ongoing student feedback.  See Table IV-2 for course satisfaction evaluation data.

The NSSE is the national opinion/satisfaction instrument used at this time. Recruitment for the NSSE is done through the company, and students are invited to participate via email.  Each student receives up to four reminder emails.
IV-2
What were the analyses and findings from the student engagement and satisfaction assessment?
Narrative: 
Student evaluations of courses/instructors show overall satisfaction.  During the fall of 2024, 8,156 evaluations of faculty instructors were collected.  A total of 1,131 classes were evaluated, representing 365 different faculty members.  During the spring of 2025, 7,265 evaluations of faculty instructors were collected.  A total of 1,023 classes were evaluated, representing 341 different faculty members.  The first ten questions ask students to rate various course components such as the course syllabus, objectives, course organization, instructor communication, and teaching methods.  Question 10 allows the student to "agree" or "disagree" with the statement that "the class was excellent".  The average rating of item 10 for all faculty was 4.36/5.00 in fall 2024 and 4.43/5.00 in spring 2025.  Course evaluation data are reported in Table IV-2.

The National Survey of Student Engagement (NSSE) annually surveys first-year and senior students at participating baccalaureate-granting colleges and universities to assess the extent to which they engage in and are exposed to desirable learning outcomes.  Institutions use the results to develop programs and practices that promote student engagement.  The survey is administered in the spring term and is short, reliable, and easy for students to complete.  NSU administers it on-line.  During spring 2025, 112 first-year students and 121 seniors took the assessment.  Both of these groups were compared to institutions in an IPEDS group (N=8), public institutions with 5,001 to 10,000 students enrolled (N=73), and Oklahoma public institutions (N=5).

The overall response rate was 17% of the first-year and 27% of the senior students.  Eighty-six % (86%) of the first-year respondents were full-time and 72% of the seniors indicated they attended full-time.  Sixty-nine % (69%) of the first-years were female and 31% male, whereas 72% of the seniors were female and 28% male.

Table IV-2: Student Evaluation of Course / Teaching Effectiveness
	FALL 2024
	Number of classes evaluated
	Number of faculty evaluated
	Number of surveys
completed

	Business & Technology
	154
	46
	1,841

	Education
	302
	100
	1,917

	Extended Learning
	11
	8
	89

	Liberal Arts
	368
	132
	2,221

	Optometry
	22
	15
	270

	Science & Health Prof.
	274
	82
	1,818

	TOTAL
	1,131
	365*
	8,156


*Faculty members may be evaluated in two different colleges

	SPRING 2025
	Number of classes evaluated
	Number of faculty evaluated
	Number of surveys
completed

	Business & Technology
	141
	46
	1,800

	Education
	285
	97
	1,732

	Extended Learning
	11
	9
	91

	Liberal Arts
	314
	102
	1,666

	Optometry
	19
	16
	263

	Science & Health Prof.
	253
	77
	1,713

	TOTAL
	1,023
	341*
	7,265


*Faculty members may be evaluated in two different colleges

Question 10: I would rate this class as excellent

	Question 10
	Fall 2024
	Spring 2025

	Business & Technology
	4.34
	4.40

	Education
	4.48
	4.51

	Extended Learning
	4.39
	4.59

	Liberal Arts
	4.42
	4.51

	Optometry
	4.45
	4.52

	Science & Health Prof.
	4.18
	4.29






NSSE Results

ENGAGEMENT INDICATORS
First-year students' average was significantly higher on Reflective & Integrative Learning when compared with the IPEDS Comparison group, and on Quality of Interactions when compared with the Public Institutions with 5,001 to 10,000 Enrollment group.

First-year students' average was significantly lower on Learning Strategies when compared with the IPEDS Comparison Group, and on Collaborative Learning when compared with the IPEDS Comparison and the Public Institutions with 5,001 to 10,000 Enrollment groups.

Senior students' average was significantly higher on Quality of Interactions when compared with the IPEDS Comparison, Public Institutions with 5,001 to 10,000 Enrollment, and Oklahoma Public Institutions groups.

Senior students' average with significantly lower on Collaborative Learning when compared with the IPEDS Comparison, Public Institutions with 5,001 to 10,000 Enrollment, and Oklahoma Public Institutions groups.

HIGH IMPACT PRACTICES
NSSE identified three High Impact Practices for first-year students (Service-Learning, Learning Community, and Research with Faculty).  These three practices and another three (Internship or Field Experience, Study Abroad, and Culminating Senior Experience) were identified as High-Impact Practices for seniors.

Fifty % (50%) of first-year students indicated they participated in at least one High Impact Practice.  This is 9 to 13 points lower than the three comparison groups.  Four % (4%) of first-year students indicated they participated in two or more High Impact Practices.  This is 4 to 6 points lower than the three comparison groups.

Seventy-nine % (79%) of seniors indicated they participated in at least one High Impact Practice.  This is 4 to 8 points lower than the three comparison groups.  Forty-seven % (47%) of seniors indicated they participated in two or more High Impact Practices.  This is 8 to 11 points lower than the three comparison groups.

In regards to individual questions:
When asked how they would evaluate their entire education experience at NSU, 79% of first-years and 92% of seniors responded Good or Excellent.
When asked if they could start over again, would they go to NSU, 90% of first-years and 91%  of seniors responded Probably Yes or Definitely Yes.
When first-years where asked if they intened to return to NSU next year, 80% responded Yes.
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